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Year 11 Term 2 Knowledge Organiser

Word Definition

Dramatic Irony When the audience know more than the characters on stage

Setting The place where the text is set

Monologue When a character does a long speech on stage

Tone The way in which a character might speak a line

Polemic A strong verbal or written attack on someone or something

Euphemism When someone talks about something unpleasant by using a 
more pleasant and nicer term

Capitalist A political system based on people owning their own wealth 
and looking after themselves

Socialist A political system based on people believing in shared wealth 
and responsibility

Bourgeoisie The upper classes

Hierarchy The order in which people exist within a social system

Prejudiced Having or showing a dislike or distrust that is derived from a 
biased opinion

Patriarchal A system of government that is controlled by men

Remorse Sorrow or sadness when you do something wrong. Guilt. Pa
ge

 2
English: ‘An Inspector Calls’ by J. B. Priestey
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Year 11 Term 2 Knowledge Organiser

A Christmas Carol – Context

Dickens’ Life

Charles Dickens was born in 1812 in Kent and moved to London at the age of 9. When he was 12 years of age, his father was arrested and sent to a debtors’ prison. Dickens’ 
mother moved seven f their children into prison with their father but took Charles out of school and arranged for him to live alone outside the prison, working with other child 
labourers in a terrible job which involved pasting labels on bottles in a blacking (shoe polish) warehouse; he was poorly paid and the conditions were extremely bad.  Much of 
Dickens’ writing is influenced by his early experiences.

Social and Historical Context

Dickens was born into a time of great change in the way people lived. The Industrial Revolution was taking place and there was a sudden growth in the cities – the economy 
shifted from agriculture to industry and trade. As a result, many people who had once lived in rural communities moved to the city in huge numbers, causing overcrowding. 
Money from industry made the rich richer and the rich/poor gap widened. Workers had to toil for long hours for little money and, out of necessity, children of all ages often did 
not go to school and worked long hours for little money. Compulsory education was introduced by Queen Victoria so many children were taught to read and write in Victorian 
times where they would not have been early. However, despite this, most poor children still ended up in low-paid jobs and working in appalling conditions.  The housing was 
dreadful for working class families who often lived in squalor and deprivation where disease spread rapidly. There was no NHS and so poor people rarely had access to any form 
of medical help if they fell ill.  Child mortality was very high. In the poorer quarters of the big cities, almost 1 in 5 children born had died by the age of five. The main cause of 
death was polluted drinking water, damp, and tuberculosis, which claimed between 60,000 and 70,000 lives in each decade of Queen Victoria’s reign. Disease spread rapidly due 
to over-crowding and also due to the very unhygienic way that the poor had to live as they had little access to clean water.  For those who were unable to work and support 
themselves, there were workhouses. These were not intended to be pleasant places to stay. Men, women, and families were separated and those who were physically able 
were expected to work for their keep. Like the workhouses there were debtors’ prisons (those who were unable to pay a debt went here) such as a Marshlea, where Charles 
Dickens’ father spent time. If you could not look after your family the workhouse was the only option that you had, or your family would be left to the starve. There was no 
system to support those who could not work and so people found themselves with little choice. The wealthy few, on the other hand, lived in luxury with large houses, plenty of 
money and food. Their children did not work, were educated, and often had expensive toys and nice clothes. The rich had to be seen to be civilised and adhere to a strict set of 
morals that were considered very important for high society in the Victorian age. Victorians are well known for being prudish and overly polite in their interactions for this 
reason. However, this was often criticised for being hypocritical, because the rich lived such different lives to the poor and often did little to help them. 

A Christmas Caroll

During this time of unrelenting social change, Dickens wrote A Christmas Carol. Firstly, he wanted to write a good ‘ghost’ story - these were extremely popular at the time and 
he had hoped that this would be a good story for families to enjoy sitting around the fire on a cold winters night.  Victorians were extremely interested in the supernatural and 
many of them firmly believed in ghosts and the idea of spirits visiting them from the dead and so the story would not have seemed at all far-fetched or unrealistic to them. 
However, he also had the intention of drawing readers’ attention to the plight of England’s poorest, a recurring theme in many of his novels. As such, the novella can be read a 
social criticism, an allegory. 

Malthusian Theory

Thomas Malthus was an English demographer and political economist best known for his pessimistic but highly influential views on population growth.

Malthus famously argued that in a world in which economies grew arithmetically and population grew geometrically, mass want would be inevitable. His Essay on 
Population created a school of thought which continues to this day under the banners of Zero Population Growth and Sustainability. The threat of a "population bomb" under 
which my generation lived was Paul Ehrlich's modern rehashing of the Malthusian argument about the inability of productivity to keep pace with, let alone exceed, population 
growth.

Characters:
1.Ebenezer Scrooge: Miserly, 
mean, bitter, materialistic, 
unsympathetic, indifferent, cold, 
selfish, isolated, cynical, 
charitable, value driven, 
generous, happy, sociable, 
transformed.
2. Marley’s Ghost:
Materialistic, self-centred, 
terrifying, haunting, exhausted, 
direct, reformed, regretful, 
hopeful, selfless, wise
3. Bob Cratchit: Uncomplaining, 
tolerant, courteous, deferential, 
patient, civil, eager, 
pleasurable, good-humoured, 
playful, caring, tender, cheerful, 
loving, forgiving.
4. Fred: Warm-hearted, 
empathetic, cheerful, optimistic, 
even-tempered, insightful, 
determined, generous, 
forgiving, jovial, enthusiastic, 
caring
5. Ghost of Christmas Past: 
Contradictory, strong, gentle, 
quiet, forceful, questioning, 
mysterious
6. Ghost of Christmas Present: 
Compassionate, abundant, 
generous, cheerful, jolly, 
friendly, severe, sympathetic
7. Ghost of Christmas Future: 
Mysterious, silent, ominous, 
intimidating, frightening, 
resolute 
8. Tiny Tim: Frail, ill, good, 
religious

English Literature: Paper 1
A Christmas Carol

Important Exam Information
- Paper 1 Section B        
- Extract question
- No choice of question
- 45 minutes
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Year 11 Term 2 Knowledge OrganiserKey Quotations (AO1):

Stave One    
“a squeezing, wrenching, grasping, scraping, clutching, covetous old 
sinner” – about Scrooge
“Solitary as an oyster” – about Scrooge
‘A tight-fisted hand at the grind stone’ – about Scrooge
“B’ah! Humbug!” – Scrooge’s reaction to Christmas
“Are there no prisons? Are there no workshouses?” – Scrooge’s 
reaction to the charity men asking for money to support the poor
“If they are to die they had better do it, and decrease the surplus 
population!” – Scrooge’s reaction to hearing that poor people would 
rather die than go to the workhouse. This quotation links to 
Malthusian theory (see other side of sheet)
‘His face was ruddy and handsome, his eyes sparkled’ – Fred 
(presented as the opposite to Scrooge)
‘I wear the chain I forged in life’ –Ghost of Marley
Stave Two
‘It wore a tunic of the purest white… from the crown of its head 
there sprung a bright clear jet of light’ – Ghost of Christmas Past
‘A lonely boy was sat reading near a feeble fire’ – Scrooge as a young 
boy
“A solitary child, neglected by his friends” – Scrooge as a young boy 
“Another idol as displaced me. A golden one.” – What Belle tells 
Scrooge before she leaves him. 
‘”Your lip is trembling,’ said the Ghost, ‘And what is that upon your 
cheek?’ – first sign of emotion from Scrooge
Stave Three
‘There sat a jolly Giant, who wore a glowing torch…it was clothed in 
one simple green robe’ – Ghost of Christmas Present 
‘God bless us everyone!’ – Tiny Tim’s positive attitude
‘Tell me Tiny Tim will live…’ – Scrooge showing compassion.
“I see a vacant seat” – The Ghost’s prediction about Tiny Tim if the 
future is not changed. 
“The whole quarter reeked with crime, with filth, with misery” – A 
description of one of the poorer parts of London – symbol of poverty.
“This boy is Ignorance. The girl is Want. Beware them both..” – A 
description of the children, Ignorance and Want.
Stave Four
‘The phantom slowly, gravely, silently approached’ – Ghost of 
Christmas Yet to Come
‘I fear you more than any spectre I have seen’ – Scrooge
‘Tell me I may sponge away the writing on this stone!’ – Scrooge 
desperate to change his ways
‘I will honour Christmas in my heart’ - Scrooge
Stave Five 
“I am as light as a feather. I am as happy as an angel. I am as merry as 
a schoolboy. I am as giddy as a drunken man!”
‘I’ll raise your salary Bob and endeavour to assist your struggling 
family’ – Scrooge changing his ways.
‘to Tiny Tim, who did NOT die, he [Scrooge] was a second father’ –
Scrooge changing his ways
‘Wonderful party, wonderful games, wonderful unanimity, won-der-
ful happiness!’ – repetition shows Scrooge’s joy at the end.

Redemption The act of making up for 
something that you have done 
wrong

Benevolence Kindness and generosity 

Charity Love for others and kindness in 
your treatment of other people

Humanity The quality or state of being 
human

Ignorant Having littler or no knowledge –
being unaware either by 
accident or by choice

Inferior Situated lower down from 
others

Superior Situated higher up from others

Surplus An extra amount – the amount 
that is more than what is 
needed

Misanthropy A hatred or distrust of 
humankind in general

Materialistic Being overly obsessed with 
material things and money

Transformed To change completely

Regretful To feel regret about your past 
actions

Empathetic An ability to understand how 
people are feeling by putting 
yourself in their position

Resolute To be firmly determined 

Ominous Giving a sign of future trouble or 
evil

Allegory A story that contains characters 
and events that reflect a bigger 
political or social message

Gothic Having elements of the gothic 
genre, often reflected in dark 
and ominous settings, the 
supernatural and elements of 
mystery

The Plot
Stave One
1. Introduced to Ebenezer Scrooge on Christmas Eve.  He is a lonely miser obsessed 
with money.  He has a clerk called Bob Cratchit who is not treated well. We learn Jacob 
Marley, Scrooge’s business partner, died exactly 7 years earlier. Scrooge is irritated 
that Christmas Day seems to be interrupting his business.  Scrooge is visited by his 
nephew Fred, who invites his uncle to Christmas dinner. Scrooge refuses. Scrooge is 
visited by two charity workers, asking for donations. Scrooge refuses and exclaims he 
wants to be left alone. Scrooge allows Bob to have Christmas Day off. Scrooge, when 
he is home, is visited by the Ghost of Jacob Marley – warning him he will be visited by 
three more ghosts to help him change his ways.

Stave Two
Scrooge is visited by the Ghost of Christmas Past who takes him to witness his past.
Scrooge is taken first to his schoolboy years and he is reminded how his friends would 
go home from Christmas while he was left at school. We see him with his sister, who 
one year took him home for the holidays. Next we are shown Scrooge as a young 
apprentice, working for Fezziwig. Dickens describes the Christmas ball Fezziwig 
organised for his employees. Finally, Scrooge is taken to see his ex-fiancée, Belle. We 
see the scene when they break up, as money has taken over Scrooge’s life. Scrooge 
cannot bear to see any more and struggles with the spirit.

Stave Three
Scrooge is then visited by the Ghost of Christmas Present. The spirit shows Scrooge 
how the Cratchit family celebrate Christmas.  Scrooge asked if Tiny Tim will life. The 
spirit explain unless there are changes, he will die. Scrooge is then taken to see how 
others celebrate Christmas: miners, lighthouse workers, sailors on a ship and to Fred’s 
house at Christmas, where they are playing games. The spirit then begins to age, and 
see under the spirit’s robes two children: Ignorance and Want. The Ghost of Christmas 
Future then appears.

Stave Four
The Ghost of Christmas Future is described. The spirit takes Scrooge to see a group of 
businessmen discussing someone who has died. Scrooge is then taken to see Old Joe, 
where he is in the process of buying property of the dead man – which have been 
stolen. Scrooge then returns to Bob Cratchit’s house, where it is revealed Tiny Tim has 
died. Scrooge is then taken to the graveyard and is shown a grave stone and realises 
this is for him. Scrooge falls to his knees and begs that he will change his ways.

Stave Five
Scrooge wakes up in his own bed. Scrooge wonders how much time has passed and 
calls to a boy. He then sends the boy to the poulterer for the prize turkey to give to 
Bob Cratchit, Scrooge meets one of the charity collectors from earlier and whispers to 
him that he will give a large donation. Scrooge then goes to Fred’s house and is 
welcomed in. He enjoys the dinner and party. On Boxing Day, Scrooge arrives early to 
work, and plays a trick on Bob. Scrooge then tells him he is going to raise his salary and 
promises to help Bob’s struggling family. Scrooge is described to have completely 
changed and becomes a ‘second father’ to Tiny Tim – ‘who did not die.’

Page 5



Year 11 Term 2 Knowledge OrganiserMathematics

Put the equations into slope-
intercept form, ‘y= mx + b’, to 
make graphing them easier. 
Start by graphing ‘y= 2x-2', 
which has a y-intercept of -2 
and a slope of 2. Then graph 
'y=-2x+6', which has a y-
intercept of 6, and a slope of -
2The point (2,2) where the 
lines intersect is the solution 
to the system of equations

Transformations

We translate a shape by moving it up or down or from 
side to side, but its appearance does not change in any 
other way. When we translate a shape, each of the 
vertices must be moved in exactly the same way. Every 
translation has a translation vector which gives the 
direction in which the shape is moved.

When we reflect a shape, we 'flip' it over a line of 
symmetry or 'mirror’.

When we rotate a shape, we turn it a certain number of 
degrees around a fixed point. When describing a 
rotation, we need to describe the center of rotation, the 
angle of rotation and the direction of rotation. For a 90-
degree rotation around the origin, switch the x, y values 
of each ordered pair for the location of the new point. 
When describing enlargement, we must state the scale 
factor and the center of enlargement.

a2 + b2 = c2

Pythagoras

The square of the Hypotenuse of a right-
angled triangle is equal to the sum of squares 
of the other two sides. 
If we know the base and the perpendicular, 
the hypotenuse is equal to:

If the hypotenuse and the base are known, 
then the perpendicular is equal to:

Finally, if the hypotenuse and the 
perpendicular are known then the base is 
equal to:

When you know one angle other than the 
right angle, θo, the side labeling follows these 
rules:

• Side opposite to the right angle is 
the hypotenuse

• Side opposite to the angle (θ) is 
the opposite The side that makes the angle 
θ with the hypotenuse is the adjacent

The relation between the sides and the angles 
is as follows:

Number Sense 
How Do You Find the Prime Factorization of a Number 
Using a Tree? Example: Write the prime factorization of 
204

Standard Form

Simultaneous 
Equations

Page 6
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Scatter graphs and correlation

Scatter graphs 
Plot bi-variate 
data. …is it 
correlation or 
causation?

Triangles
Solving Equations

Example: Maria's uncle Jack is three times as old as 
she is. If Jack is 36, how old is Maria?

'a' and 'b' are variables. Subtract '2b' from both sides 
to solve for ‘a’. The equation becomes ‘a = 23-2b’ We 
can't combine anything on the right-hand side 
because they are not like terms. We have 'a' in terms 
of ‘b’. Subtract 'a' from both sides to solve for ‘b’. 
Divide both sides by 2 to get 'b' alone. We have 
found 'b' in terms of ‘a’. 

Equations with two unknowns

A sequence is a set of numbers in a 
particular order '2, 4, 6, 8, ...' is a sequence 
of positive even integers The '...' in this 
sequence means that the pattern continues 
on to 10, 12, 14 and so on 2, 4, 6, and 8 are 
terms in this sequence

Example: Find the next four terms in the 
sequence '2, 4, 6, 8, ...’ The common difference, 
'd', for this sequence is '2'Adding '2' to the '8' will give 
us the next term in the sequence, 10. We repeat this 
process to get '12, 14, 16’ So we added the terms '10, 
12, 14, 16' to our initial sequence

Sequences

Page 7
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Tree Diagrams

Calculations with Standard Form
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Scatter diagrams and lines of best fit

Growth and Decay
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Box Plot
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3D Trigonometry

3D 
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Venn Diagrams

Changing the subject –
complex   

Page 10
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Quadratic 
nth term   

Solving quadratics   
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REMEMBER…  The primary producer is the plant species which 
fixes energy from the sun.  The primary consumer is the 
herbivore which eats the primary producer (plant).  The 
secondary, tertiary, quaternary consumers are the 2nd, 3rd, 4th

consumers (after the primary consumer) and are carnivores.
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ELVASTON CASTLE LOCAL NATURE 
RESERVE

Temperate woodland/pond ecosystem. Home to grass snakes, 
herons, kingfishers and wide range of bird life, frogs, newts,  
woodcock, snipe, chubb and rudd, and small trout.  Raptors 
such as buzzards and kestrel are apex predators.

Buddlea Butterfly  Frog   Grass Snake   Kestrel

Faster in the spring and summer than in winter.  Loss of leaf 
cover and hibernating animals causes the system to 
become dormant (less cycling) in the colder months. 

Water pollution has led to a loss of fish species which has 
impacted species numbers further up the food chain.  In 
recent years,  habitats have been disturbed by visitors, hence 
the nature reserve area is fenced-off and not widely 
advertised.  Dogs and bikes are banned.

REMEMBER…  The tropical rainforest ecosystem is only productive when the biomass is 
allowed to grow.  Following deforestation, the addition of dead organic matter (litter) 
into the system will reduce, and soil will become infertile.  In turn, rates of growth for 
whatever has replaced the natural ecosystem will reduce, and  the land quickly become 
infertile.

Farming land which was once tropical rainforest is not viable in the long term!

Page 26
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REMEMBER…  In the UK, we have areas of surplus water and areas 
of deficit.  The problem is, where we need water the most (densely 
populated areas such as the South East), we have areas of deficit.  
Upland areas such as Northwest Scotland, Wales and the Lake 
District are places where the population density is lower have a 
surplus.  Water transfer schemes could be used take water from 
where there is too much to where there is too little. 
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REMEMBER… International disputes arise where countries rely upon 
another for their water supply.  There are concerns that wars could 
break-out because of water conflicts.  Singapore, for example, has 
invested heavily in desalination plants (drinking water from sea water) so 
they don’t have to rely as much on water from neighbouring Malaysia.
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Germany: Nazi economic, social and racial 
policy

KPI 22 Reducing unemployment
Hitler had some success in reducing unemployment in Germany

 The Nazis built of autobahns across Germany, putting 80,000 men back 
to work and stimulating the economy

 In 1935, rearmament began, creating 1.4 million jobs in the army and 
many more in armaments factories

 The Nazis introduced the National Labour Service which provided work 
for young men before they were conscripted into the army

 The Nazis claimed success as unemployment fell from 6 million in 1932 
to almost nothing in 1939, although they did not count Jews, women, or 
communists as unemployed – this was known as ‘invisible 
unemployment’

1933 1937 1938 19391934 19361935

Rearmament 
begins; 

Nuremburg laws

KPI 23 Policy towards workers
Nazi policies aimed to create loyal and productive workers

 The German Labour 
Front (DAF) replaced 
trade unions and set 
wages, although it 
acted in the interests 
of bosses, not 
workers

• The Strength Through Joy 
organisation rewarded 
productive workers with 
cheap holidays, trips to the 
cinema, and evening classes

 The Beauty of Labour 
helped workers improve 
conditions in their 
workplaces or factories 
by building canteens or 
sports facilities

KPI 24 Women and the Three Ks
The Nazis believed women should perform traditional roles and they introduced policies to encourage this

 Nazis had a conservative view of the role of women that was a reaction to the advances that women had made under the Weimar Republic

 Hitler wanted women to prioritise the Three Ks:

 Kinder (Children), Kuche (Kitchen), Kirche (Church) 

 The Nazis introduced policies to increase the German birth rate so there would be plenty of young people who could join the army in the future

 Young couples received cheap ‘marriage loans’ as long as the wife left her job and stayed at home to look after children

 Hitler awarded mothers of large families with a Mother Cross on his own mother’s birthday. Mothers of 8 or more children earned the gold cross.

 The Lebensborn programme allowed unmarried women to ‘donate’ a baby to Hitler by having a child with an Aryan SS member

Hitler Youth membership 
compulsory; Berlin 

Olympics

Boycott of 
Jewish shops

Kristallnacht
Hitler Youth 
membership 

reaches 7 million

KPI 25 Controlling education
Hitler used schools to indoctrinate young people

 All teachers had to join the Nazi Teachers Association 

 All lessons started with a salute to Hitler

 The school curriculum was changed to teach Nazi views:

HISTORY
• the evils of the Treaty 

of Versailles

BIOLOGY
• the study of Nazi racial 

theory

• why Aryans were 
superior to the Jews 
and other races

PHYSICAL EDUCATION
• All German children do 

at least 1 hour of PE
each day

KPI 26 The Hitler Youth Movement
Outside school, the Hitler Youth movement further brainwashed young people

 At the age of 10, German children were expected to join the Hitler Youth

Boys wore military uniforms, practiced rifle shooting and grenade throwing, and 
learnt about Nazi ideas

Girls were part of the League of German Maidens, where they learnt domestic
skills like sewing and cooking as part of preparation for motherhood

 Membership was made compulsory in 1936 and there were 7 million members by 1939

KPI 27 Treatment of the Jews
Nazi anti-Semitism led to increasing persecution of German Jews

 The Nazis believed that blond blue-eyed Aryans were the master race

 Other groups - such as Jews, gypsies, homosexuals, and the disabled - were viewed as 
inferior

 In particular, Hitler made Jews scapegoats for Germany’s problems, blaming them for 
the defeat in World War I, the Treaty of Versailles, and the Great Depression

 Nazi persecution of the Jews became increasingly serious and culminated in the mass murder of 6 million Jews in the Holocaust

1933 – the SA organised a boycott of Jewish shops and businesses

1935 – the Nuremburg laws removed Jews’ citizenship, stripping them of their right to vote, and making it illegal for Jews and 
non-Jews to marry

1936 – Hitler paused anti-Semitic attacks during the Berlin Olympics

1938 – during Kristallnacht (Night of the Broken Glass) the SS attacked Jewish businesses and synagogues leading to 100 
deaths and 20,000 Jews being sent to concentration camps

Key Vocabulary

Aryans
Anti-Semitism

Birth rate
Boycott

Citizenship
Concentration camps

Conscripted
Compulsory

Domestic
Holocaust

Indoctrinate
Invisible Unemployment

Master race
Persecution
Productive

Rearmament
Scapegoat

Synagogues

The Nazi master race – blonde haired, blue eyed
Racism towards Jews
The number of births per 1000 people in a year
To stop using a service as a form of protest
Being a citizen of a country and having rights there
Nazi prison camps
Forced to joint the army
Something you have to do
To do with the house
The mass murder of Jews and other groups by the Nazis 1942-5
Brainwash
Unemployment that isn’t counted
The most advanced group
Treating badly, putting in prison, murdering
Producing a lot of iron, coal, etc
Building the armed forces up again
Someone who gets the blame
Jewish places of worshipPage 29
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KPI 28 Use of the SS and Gestapo

The Nazis used terror to create a police state and control the German people

 Heinrich Himmler was in charge of the SS, Hitler’s loyal Aryan bodyguards 

 The SS oversaw the work of the Gestapo, the Nazi secret police, and the SD, the intelligence agency

• The Gestapo spied on Germans to identify signs of opposition to Hitler and employed volunteers –
known as blockwardens – to spy on their neighbours

 Opponents of the Nazis were sent to concentration camps such as Dachau, which were also run by the SS

1933 1937 1938 19391934 19361935

Germany: Terror and Persuasion

KPI 29 Control of the legal system

The Nazis’ control of the legal system made it almost impossible for German 
people to resist the Nazis

 Judges had to swear an oath of loyalty to Hitler and lawyers were forced to 
join the Nazi Lawyers Association

 In 1933 the Nazis set up the People’s Courts where harsh sentences were 
handed out

 The number of crimes punishable by death increased from 3 under the 
Weimar Republic to 46 under the Nazis

KPI 30 Goebbels and Propaganda; rallies, radio, and cinema

The Nazis also used propaganda to indoctrinate the German people and promote Nazi ideas

 Goebbels made sure that Hitler and the Nazis dominated all aspects of German life

• The swastika appeared on all public buildings

• Hitler’s picture appeared everywhere

• Germans were supposed to greet each other with “Heil Hitler” and a Nazi salute

RALLES

Goebbels organised huge rallies,
such as the annual Nuremburg
Rally, attended by over 1 million
people

RADIO

The Nazis produced cheap
People’s Radios so that all
Germans could listen to regular
speeches by Hitler and Goebbels

CINEMA

Pro-Nazi filmmakers made films
that glorified Hitler and the Nazi
Party, such as Leni Riefenstahl’s
documentary Triumph of the
Will

People’s 
Courts set 

up

KPI 31 Censorship

Goebbels censored any opposition to the Nazis

 Modern art had flourished under the Weimar Republic but Hitler and Goebbels removed it all from display, 
instead encouraging art that showed off the power of Germany and the Aryan race

 The Nazis controlled newspapers through the German Press Law, which allowed Goebbels to threaten editors
and journalists

Key Vocabulary

Blockwardens
Concentration camps

Editors
Journalists

Legal system
Modern art

Oath of Loyalty
Propaganda

Rallies
Swastika

Volunteers who spied on their neighbours for the Gestapo
Nazi prison camps
People who manage newspapers and decide what stories are written
People who report events for newspapers
The courts, the judges and lawyers
Art that challenges traditional ideas of what art should be
A formal promise of support
Material designed to persuade someone to think something
Large meetings of supporters featuring speeches, marching soldiers, etc
The Nazi symbol 
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Year 10 History Knowledge Organiser-
Elizabeth: Early Life

Key Terms Definitions 
Treason A crime against the king
Parliament The group which makes laws in England
Militia A non-professional army called up to fight when needed
Patronage Giving land, titles or power to gain an individual’s support
Foreign affairs Dealing with other countries
Gentry The second highest class in England, they might be local 

JPs or hold other local jobs
Nobility The highest social class in England, earls, lords & dukes.  

Given special rights & privileges 

Early life
Her father, Henry VIII divorced his 1st wife to marry Elizabeth’s mother Anne 
Boleyn.  Anne was executed when Elizabeth was 3 for treason.  After Henry’s 
death, her brother Edward (Protestant) ruled, followed by her sister Mary 
(Catholic).  Elizabeth became queen in 1558, aged 25.

Who had power in Elizabethan England?

Key individuals
William Cecil: was Elizabeth’s most trusted advisor.  Served as 
Secretary of State twice.  
Francis Walsingham: one of Elizabeth's closest advisors from 1573 
onwards.  Served as Secretary of State.  Known as Elizabeth’s 
‘spymaster’.  

Elizabeth’s problems 
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Marriage & early religious change

Key Terms Definitions 
Alliance An agreement with a foreign country to support each other
Heir The next in line to the throne
Suitor Possible husbands
Catholic Believed the Pope was god’s representative on earth.  

Religion of Mary I & Mary, Queen of Scots.
Protestant Newer form of Christianity, believed a person didn’t need a 

priest to communicate with God & church services should be 
in English.  

Religious Settlement Elizabeth’s attempt to find a religious compromise.
Introduced in 1559.

Recusancy fines Money paid for not attending church

Why was marriage important?

Who were the possible suitors?

What was Elizabeth’s religious settlement?
Elizabeth tried to find a compromise that all her subjects could 
work with.  She chose a ‘middle way’. Therefore there were 
Protestant elements such as allowing priests to marry, services 
being held in English & her taking the title of ‘governor’ of the 
church.  However there were Catholic elements too.  Anyone who 
refused to attend church would pay a recusancy fine).  She 
referred loyalty rather than religious conformity.  

Arguments for marriage
• England could gain an 

alliance with a foreign 
power

• Elizabeth might produce 
an heir and ensure the 
Tudor line continued

• An heir would prevent the 
Catholic Mary, Queen of 
Scots from ruling after 
Elizabeth

Arguments against marriage
• England could fall under the 

control of a foreign king or 
prince

• Marrying an Englishman could 
create problems over who had 
authority

• Mary’s marriage to Philip II 
of Spain had dragged England 
into war

• Childbirth was risky

Robert Dudley, Earl 
of Leicester

• Elizabeth’s friend 
from childhood

• English
• Protestant
• BUT: other English 

nobles might be 
jealous of his 
power

• His wife died in 
mysterious 
circumstances.

Philip II of Spain
• Wealthiest monarch in 

the world
• Spanish
• Catholic
• England would gain an 

alliance
• BUT: the English disliked 

him
• He had dragged England 

into an unsuccessful war 
with France when 
married to Mary. 

Francis, Duke of 
Anjou & Alencon

• French king’s 
brother

• French
• Catholic
• England would gain 

an alliance
• BUT: Elizabeth was 

46 (probably too 
old for children)

• The English 
disliked him

Who were the Puritans?
Extreme Protestants who believed that Elizabeth’s Church of England was not strict enough
Issues: bishops clothing.  Elizabeth told her bishops to wear a white surplice during services.  Puritans wanted them to wear ordinary clothing.  By 1566, 
Elizabeth told them to accept or be sacked.
By 1568: most Puritans asked the changes, but a small group called Presbyterians refused.
Prophesyings: prayer meetings held from 1570s.  Often included critics of Elizabeth’s church, so Elizabeth saw them as dangerous.  Archbishop of Canterbury 
supported them, so Elizabeth suspended him 
1580s: Elizabeth became stricter, unlicensed preaching banned, Puritans who did not conform imprisoned & fined.  Puritan church broken during this time.  
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Rebellions & later religious changes Key Terms Definitions 
Mass Catholic religious service 
Missionaries Someone who wants to spread their religious faith
Jesuits Members of the Catholic Society of Jesus, their aim was 

to spread their religion.   
Seminary A college for training Catholic priest.

Northern Rebellion 1569
Why: many Catholic northern lords angry with Elizabeth’s changes to their 
power (more Protestant southern lords on the Council of the North)
Events: Duke of Norfolk plotted to marry Mary, Queen of Scots. Supported 
by the Earls of Northumberland and Westmorland.   Plot was uncovered, 
Norfolk sent to the Tower of London. 
Rebellion continued without him, Took control of Durham cathedral & 
celebrated mass.  Turned towards Tutbury (where M, Q of S was imprisoned). 
Earl of Sussex raised an army of 14,000 and the rebels broke up.

The papal bull 1570
The Pope excommunicated Elizabeth from the Catholic Church & called on 
Catholics to end her rule.  English Catholics now had to chose between loyalty 
to Elizabeth or their religion

How did Elizabeth’s policy towards Catholics change?
Became stricter.  1581: it became treason to attend a Catholic mass & 
recusancy fines increased to £20. 
1585: treason to have a priest in your home.
1593: Catholics couldn’t travel more than 5 miles from their home.

Ridolfi Plot 1571
Led by Roberto Ridolfi.  Wanted to replace 
Elizabeth with M, Q of S, who would marry 
Norfolk.  This time there would be help from the 
Netherlands at the same time as another Northern 
Rebellion took place.   Discovered by Walsingham's 
network of spies.  Norfolk executed. 

Foreign interference in religion
Missionaries: started arriving in England from the 
seminary in Douai from 1574.  They aimed to convert 
England back to the Catholic faith.  
Jesuits: first arrived in 1580 with the aim of returning 
England to Catholicism.  Jesuit priests were seen as a 
threat to Elizabeth's rule & treated harshly.  Many 
executed, including Edmund Campion.  He entered 
England secretly & travelled around preaching.  He was 
arrested after a few months & found guilty of treason.  

France & Spain’s actions
Both countries hoped Elizabeth would be overthrown but neither went to war 
with her until Spain attacked in 1588. Philip supported the seminary at Douai.  

Why did Essex rebel?
1595: became a privy councillor, had a monopoly on sweet wine, 
developed a rivalry with Robert Cecil, defeated the Spanish in 1596.  
1598: nearly drew his sword in a privy council meeting.
1599: sent to Ireland, made a truce with the Irish, knighted his army 
leaders & then left Ireland without permission.
1601: rebelled, but arrested & then executed.

Why did the plots fail?
Spies: Walsingham’s spy network meant that few plots got past their earliest stages.
A skilled politician: Elizabeth dealt with her Parliament effectively.  She listened to advice but normally got her own way.
Unconvincing alternatives: the other options were M, Q of S or a foreign king such as Philip II of Spain.  Neither of these were popular choices.  
Punishments: Rebels were tortured & executed.  Anyone who challenged Elizabeth could see what the consequences were.  
Religious settlement: kept most people happy.  It was not always applied strictly in the most Catholic areas.  
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Should Elizabeth execute Mary?

Why was Mary, Queen of Scots a problem for Elizabeth? 

NO
• Mary said she was innocent
• Powerful countries like Spain 

would be angry if Mary was 
killed

• Mary was a queen, chosen by 
God.  

1542: became Queen of Scotland at 6 days old

1548: sent to live in France

1558: married the Dauphin of France, Francis

1559: became Queen of France, when her father-in-law died

1560: Francis died, Mary was sent back to Scotland

1565: married Henry, Lord Darnley

1566: Mary’s secretary David Rizzio was murdered in front of 
her.  Darnley was probably involved.  

1566: gave birth to her son, James

1567: Darnley was murdered in suspicious circumstances.  Shortly 
after Mary married Lord Bothwell who many people thought had 
been involved in Darnley’s murder

July 1567: Mary was forced to abdicate from the throne

1568: she lost a battle against the Protestant lords & ran away to 
England.  She hoped that her cousin Elizabeth would help her get 
her throne back.  Elizabeth put her in prison for the next 19 
years

1586: Babington Plot uncovered.  This was a plan to assassinated 
(murder) Elizabeth

1587: executed

YES
• There had been lots of plots to replace 

Elizabeth with Mary, these would carry 
on for as long as she was alive

• Parliament wanted her killed
• Mary was a Catholic & a threat to the 

Protestant Elizabeth

What was the Babington Plot?
• A plot to murder Elizabeth & replace her with Mary, Queen of Scots
• Led by Anthony Babington, a Catholic
• Letters were smuggled into Mary hidden in barrels
• BUT Sir Francis Walsingham, Elizabeth’s spy master, found out about it
• Mary, Babington and the other plotters were arrested.
• Mary was put on trial & found guilty

Mary, Queen of Scots

Did killing Mary solve Elizabeth’s 
problems?
• Elizabeth’s heir was now James VI 

of Scotland (Mary’s Protestant son).  
• Catholics viewed Mary as a martyr & 

saw Elizabeth as a heretic.
• Elizabeth had murdered a queen, 

why couldn’t other people do the 
same & murder her?

Key Terms Definitions 
Martyr A person who dies for their beliefs
Heretic Someone who holds different religious beliefs, 

that are seen as wrong 
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The voyages of exploration & 
conflict with Spain

Why is Sir Francis Drake famous?
1577-1580: becomes the first person to circumnavigate the globe.  He & his cousin, John Hawkins first 
Englishmen to kidnap Africans & sell them as slaves.  Drake was a privateer who attacked Spanish ships 
& stole their cargo.  

What new technology was developed?
Lateen sails: triangular sails which made ships faster & easier to steer.
Astrolobe: sailors could judge how far south/north they were.

Where were trade links established?
Attempts were made to find a direct route to India & the Far East to cut out the middlemen.  Muscovy 
Company established in 1555 & given the monopoly of trade with Moscow.  East India Company 
established in 1600 to oversea trade with India.  English involvement in the slave trade grew 
throughout the period. 

How successful were attempts to colonise?
1584: Sir Walter Raleigh given permission by Elizabeth to explore, colonise & rule any land not already 
ruled by a Christian.  In return she would receive 1/5 of all the gold & silver found there.  
Raleigh sent colonists to North America.  Colony established at Roanoke but it failed.  

How did the voyages benefit England?
Wealth
• Drake stole from Spanish ships & ports
• Hawkins made money for himself & the country though selling slaves
• England started to build the foundations of a trading empire that 

would grow in future centuries

Power
• Navy grew & was 

successful
• The navy could be 

used to dominate 
smaller countries

Territory
The first attempt 
to develop a colony 
failed but more 
were built in the 
next few centuries

Why was the Netherlands an issue between England & Spain?
1566: Protestant uprising in several Dutch cities (Philip ruled the Netherlands).   Philip sent in soldiers, but this led to 
more rioting.
Elizabeth sent money to help the rebels & allowed English volunteers to fight.  She also allowed the rebel ships to use 
English ports.  She was in a difficult position as she needed to maintain English trade routes as well as not upsetting 
Philip. 
Philip sent a powerful army under the Duke of Alava to put down the rebellion but he was unable to.  The Protestant 
leader of the Dutch rebels, William, Duke of Orange was assassinated in 1584 & Elizabeth sent troops under the 
command of the Duke of Leicester in 1585.  This achieved nothing but was clearly an act of war against Philip.     

Armada plan
• Philip would send an armada of ships from Spain to anchor off the Dutch coast.  
• Spanish soldiers would be sailed across to England & march on London.  
• Lead by the Duke of Medina-Sidonia, who had no experience of commanding a 

navy.  

English navy
John Hawkins given responsibility for developing Elizabeth’s navy.  Philip II of 
Spain also doing the same at this point.  English sailors such as Drake & Hawkins 
involved in many raids of Spanish, such as attack on Cadiz in 1587.
Other tactics: fireships & line of battle.  Cannons allowed attacks from a distances 
instead of boarding.

Why did the Armada fail?
English tactics: The fireships broke up the Spanish fleet & mean that individual 
ships could be attacked.  Commanders like Drake were good tacticians.  The English 
ships were faster.
Spanish mistakes: The Spanish ships were slower & less manoeuvrable.  The 
soldiers were not ready when the fleet arrive to pick them up.  Many of their 
cannons were designed to fight on land, not sea.
Weather: many Spanish ships were destroyed on their way home.  

Key terms Definitions

Circumnavigate Travel all the way around the globe

Privateer A ship’s captain with permission to attack foreign ships

Colonies Areas of other countries ruled by another
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English navy
John Hawkins given responsibility for developing Elizabeth’s navy.  Philip 
II of Spain also doing the same at this point.  English sailors such as 
Drake & Hawkins involved in many raids of Spanish, such as attack on 
Cadiz in 1587.
Other tactics: fireships & line of battle.  Cannons allowed attacks from a 
distances instead of boarding.

Armada plan
• Philip would send a n armada of ships from Spain to anchor off the Dutch 

coast.  
• Spanish soldiers would be sailed across to England & march on London.  
• Lead by the Duke of Medina-Sidonia, who had no experience of commanding a 

navy.  

Why was the Netherlands an issue between England & Spain?
1566: Protestant uprising in several Dutch cities (Philip ruled the Netherlands).   
Philip sent in soldiers, but this led to more rioting.
Elizabeth sent money to help the rebels & allowed English volunteers to fight.  
She also allowed the rebel ships to use English ports.  She was in a difficult 
position as she needed to maintain English trade routes as well as not upsetting 
Philip. 
Philip sent a powerful army under the Duke of Alava to put down the rebellion 
but he was unable to.  The Protestant leader of the Dutch rebels, William, Duke 
of Orange was assassinated in 1584 & Elizabeth sent troops under the command 
of the Duke of Leicester in 1585.  This achieved nothing but was clearly an act 
of war against Philip.     

Why did the Armada fail?
English tactics: The fireships broke up the Spanish fleet & mean that individual 
ships could be attacked.  Commanders like Drake were good tacticians.  The 
English ships were faster.
Spanish mistakes: The Spanish ships were slower & less manoeuvrable.  The 
soldiers were not ready when the fleet arrive to pick them up.  Many of their 
cannons were designed to fight on land, not sea.
Weather: many Spanish ships were destroyed on their way home.  

Why did Philip attack England in 1588?
Execution of Mary, Queen of Scots
English attacks on Spanish shipping
English troops sent to intervene in the Netherlands

Page 36



Year 11 Term 2 Knowledge Organiser

Why can the Elizabethan age be seen as a golden 
age? 

Life: wealth & poverty Key Terms Definitions 
Enclosure The change from arable (crop) farming to sheep, which 

involving putting a barriers around the land
Debasing Mixing in less valuable metals into coins
Rack renting When landlords unfairly increased rents 
Deserving poor The old, sick or young
Undeserving poor Those who could work but chose not to

Great Chain of Being

Why was poverty 
increasing?
• Closure of the 

monasteries
• Henry VIII’s decision to 

debase coins
• A series of poor harvests 

1594-98
• Enclosure
• Rack renting

Nobility
• Second to the queen
• Dukes, earls & barons
• Average income £6,000
• Special privileges e.g. if 

they committed treason 
they would be beheaded

Elizabethan country houses
• Gentry had increased prosperity, some built grand 

houses to demonstrate this.
• Often had references to classical civilisations in their 

deign and decoration.
• Wealth was demonstrated through new technology such 

as huge glass windows & elaborate furnishings.  

Poverty
1495: beggars punished in the stocks
1531: publically whipped, a second offence resulted in a hole burnt in their 
ear, for a third they were hanged.
Deserving poor: treated with sympathy& given help such as wealthy providing 
charity.
Undeserving poor: punished 
1576: Act for setting the poor on work – local towns given responsibility for 
looking after the poor.  Each town used different methods e.g. York 
established a House of Correction & beggars had to work.  Ipswich a youth 
training scheme was introduced, so children learnt a trade.  
1601: Poor Law – wealthy of each area would be taxed to pay for the care of 
the poor.  Healthy poor would work for their upkeep & any who refused would 
be sent to the House of Correction  

Leisure time
Theatres popular 
entertainment for all 
classes.  Purpose built 
theatres such as The 
Globe & The Rose could 
hold about 3,000 
spectators.  Standing 
was cheaper.
Puritans opposed the 
theatre, seeing it as 
sinful.  People thought 
large gatherings might 
spread disease & 
encourage crime.  

Gentry 
• Landlords of the 

countryside
• Average income £10-200
• Some took on roles such as 

JPs & members of 
Parliament
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Year 11 History Knowledge Organiser-
Kenilworth Castle 

Key Terms Definitions 
Progress When the monarch toured the country, staying 

at the homes of the nobility
Italian
Renaissance

A period of cultural & artistic changes, which 
started in Italy.  

Mythical Based on stories or myths
Aviary Bird cage 
Obelisks A stone pillar

The history of the castle
1559 – Amy Robstart, Dudley’s first wife dies in suspicious circumstances
1563 - given to Robert Dudley by Elizabeth
1566 – Elizabeth’s first visit to Kenilworth
1570 – Dudley begins to build the gatehouse to impress visitors 
July 1575 – Elizabeth visits for 19 days, Dudley hoped to persuade her to marry 
him
1578 – Dudley marries Lettice Knollys, Countess of Essex
1581 Dudley & Lettice Knollys’ son dies

Dudley’s changes at Kenilworth
Dudley wanted to be a trendsetter, incorporated ideas from the Italian 
Renaissance and emphasising the history of the existing medieval buildings.  From 
the outside it still looked like a medieval castle & Dudley keep the original buildings 
such as John of Gaunt’s Great Hall.  
Create a new set of luxurious rooms for Elizabeth including a private bedroom & 
withdrawing chamber which was big enough for entertainment such as dancing.
A new gatehouse was added to impress visitors.
Estimate that Dudley spent £40,000 on improving the buildings & providing 
entertainments there on Elizabeth’s visits in 1566, 1572 & 1575. 

The 1575 progress
Whole court went on progress, most progresses lasted 8-12 
weeks.
Huge amount of planning involved for weeks before, including 
where everyone would stay, the amount of food needed and 
the entertainment. 
Saved Elizabeth money as the people who she visited fed the 
court & allowed Elizabeth to show herself to her people.
Dudley arranged a series of dramatic entertainments 
including plays & paintings to show his ‘true love’ for the 
Queen. 
Elizabeth left Kenilworth early than expected.  Because of 
bad weather or Dudley had gone too far?

Marriage? 
Unable to marry Dudley after his first wife, Amy 
Robstart died in suspicious circumstances.  Rumours 
continued of an affair between them.  Many nobles 
were against them marrying.  Elizabeth never 
forgave Dudley for marrying again in 1578.
Other possible candidates: Charles, Archduke of 
Austria (Catholic) & Duke of Anjou (Catholic).
Never married: scared after seeing her father’s 
marriages? Worried about the threat to her 
authority?   Might split the country?

The gardens
Copied Italian designs, incorporated mythical ideas & design to 
demonstrate Dudley’s education & cultural understanding.
Symmetrical and divided into 4 quarters.  They included a range of new 
plants such as tulips.  
The aviary was based on an Italian design, which in turn was copied 
from a Roman design.  There were obelisks, statutes of gods & 
fountains.
Dudley’s family symbol of the bear & ragged staff used throughout to 
emphasise his ancestry.  
As well as formal gardens there was a park for Elizabeth to hunt deer 
(allowed Dudley to compare her to the Roman goddess of the hunt, 
Diana).  
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Art - AO1  
Develop ideas through 

investigations and showing 
understanding of sources

Mind map
Keywords – add branches to your mind map 
that include key ideas and words, using one 
word for each branch will allow you to 
develop more ideas rather than using a 
phrase or sentence
Central idea – this is the starting point of your 
mind map and shows the topic you are 
exploring. All keywords should link from this 
idea.
Include images – imagery can convey 
much more than a word or sentence and 
can help you to develop your ideas as well

Mood board
Theme – consider your theme, have you got a set idea 
already or are you happy to collect a wider range of 
ideas
Use a range of sources – don’t find pictures from just 
one place use different sources like, photographs, 
wallpapers/fabric samples, lettering, magazines etc…
Pick a style – pull it all together with a colour/theme or 
style to make your page ‘work’ as a whole
Apply ideas – your mood board should be a visual 
representation of your mind map

Artist Research and Analysis of Work
There are several things you must include in your research 

to show understanding of your chosen artist

Bio – a quick gathering of facts with the artists birth/death, 
style, important works

Collect images – select images of their work that are 
relevant and images that appeal to you, comment on why 

you like them
Analysis – To show understanding of the artist you must 

discuss their work. This will allow you to explore ideas and 
consider different options before you begin creating you 

own art work.
Reproduction – either copy a small piece of their work or 

work in the artist’s style to show your understanding of their 
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Art - AO2
Refine ideas by 

experimenting with 
appropriate media, 

materials, techniques 
and processes

Colour Theory
Primary colours are the three 
main colours, they can’t be 
made, but are used to mix all of 
the other colours 
Secondary colours are made by 
mixing two primary colours
Tertiary colours are made by 
mixing a primary and a 
secondary colour
Harmonious colours are next to 
each other on the colour wheel
Complementary colours are 
opposite each other on the 
colour wheel
Tint – when you add white to a 
colour to make it lighter

Shade – when you add black to 
a colour to make it darker

Be brave in 
your use of 
media, aim 
to show off 
your best 
skills. 

You don’t 
have to use a 
specific media 
in your project, 
just show some 
variation. 

You MUST try things more than once to show 
improvement and refinement. See how the artist 
has tried the same sketches in lots of different 
media and on different surfaces. 

Experimentation

For example if an 
artists uses pen, you 
could try using, pen, 
pencil, charcoal, 
biro, coloured pen 
etc. 
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Art - AO3
Record observations, ideas 
and understandings as you 

develop your work

:

Annotation
Describes writing notes, using images 

and explain your thoughts to show 
the development of your work.

You must annotate and reflect on 
your work as it progresses to show 

your intentions and ideas. 

Step 1 – Describe

What is the image of?

What have you done?

Step 2 – Explain 

How was this work made?

How did you produce these effects? 

How did you decide on the 
composition?

Step 3 - Reflect 

Why did you use these methods?

Why do some parts of the work 
‘work’ better than others?

Why might you do things differently 
next time?

How to ‘record’ 
Observational drawing Drawing from looking at images of objects

Primary observation Drawing directly from looking at objects in front of you

Secondary observation Drawing from looking back at images of objects

Photographs Using a camera or smartphone to take pictures to draw from 
(this is also classes as a primary observation)

Sketches Basic sketches and doddles to show undeveloped and initial 
ideas. 

Annotations Writing about your art work

Create both 
primary and 
secondary 
studies. 

Take your own 
photographs 
and work from 
them as much 
as possible. 
Taking your 
own 
photographs 
will allow you 
to create a 
more 
personalised 
response.

All ideas and 
observations MUST 
clearly link to your 
project/theme. No 
random art work. 

Create maquettes (a 
miniature scale model) in 
paper, card, etc to show 
your ideas. 

You may want to produce 
another mood board or mind 
map as you develop your project 
and narrow down ideas. 
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Art - AO4
Present a personal and 

meaningful response that 
realises intentions and 

shows an understanding 
of visual language 

Telling a story with your art 
and sketchbook, using your 
work to convey a message 
instead of relying on words.

The Formal elements of Art
Tone How light or dark something is

Line A mark which can be long, short, 
wiggly straight etc…

Colour What you see when light reflects off something. Red, blue 
and yellow are primary colours

Texture How something looks or 
feels e.g. smooth or 
rough  

Pattern A symbol or shape that is repeated 

Shape A 2D area which is enclosed by 
a line e.g. a triangle

Form Something which has 3 dimensions 
e.g. a cube, sphere or a sculpture

A rough idea A visual 
Maquette

Final piece

A basic sketch 
of a final idea

A small image 
or model 

created in 
materials that 
replicate the 

end result

An image or 
sculpture 

pulling all prep 
work together.

Avoid sticking 
with your first 
idea. Sometimes 
your initial idea is 
worth pursuing 
but before a final 
piece is decided 
upon you should 
have considered 
at least three 
different design 
ideas. 

Thinking about your Final Piece 
• Use materials and media that you can control 

well and have practised with. 
• Your final piece should show influences from 

the artists you have studied
• Remember to think about composition rules 

when designing your final piece 

Present your work well, this doesn’t mean fancy 
background. Just take care on every page. 

Sketchbook checklist
 Have you demonstrated what the starting point, theme or brief means to you personally?
 Have you established a link between the starting point and your chosen sources?
 Have you reflected your understanding of the social and cultural context?
 Is there a clear link between your sources and your own work?
 Is it clear what ideas or techniques from your sources you have developed?
 Have you selected and presented your studies carefully?
 Made use of your discoveries?
 Made clear links between your work and that of other artists, designers and craftspeople?
 Collected images to show your inspiration and stimuli?
 Made use of drawings, sketches, jottings, photographs and experiments with different 

media?
 Annotated images to explain how they fit into your development process?
 Demonstrated your understanding through correct use of art and design vocabulary?
 Shown experimentation and selection of the most successful results for your project?
 Organised your recordings and presented them to show and explain your decisions?
 Clearly linked all of your work to your starting point?
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Art - DrawingThe Grid method is a tool 
used to help you draw 
whilst keeping everything 
in proportion. It allows you 
to break down drawings 
into lots of small squares. 
Therefore you can 
concentrate on smaller 
sections at a time.
The more squares the use 
the more accurate you 
can be. 

Constructing a drawing is important to ensure you keep correct 
proportion. Use simplified shapes to develop the structure of your 
drawing. Start with the largest structures first. 
1. Large rough shapes – block out the most basic version of your 

drawing
2. Accurate shapes - Refine shapes so that they resemble the 

object more closely 
3. Detail – add the detailed sections of the drawing like fine lines 

etc (then apply tone once drawing is completed)
Take a look at the images below to see how it is done 

Another 
method to 
consider 

when 
drawing is 
using the 

grid 
method. 

Block out the large rough shapes that make up your image. Draw out those shapes on their own Add other structural 
detail i.e. the wings

Develop lines so they more closely 
resemble they way the final image will 
look. See how the breast of the bird is 
now curved, not straight and angular. 

Rub out the large rough shapes so you can barely see them and draw 
using lines that show the texture of the finished object, in this case a bird. 

Completely remove any 
construction lines. 
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Art - Adding Tone

Cross hatching Hatching Contour lines

Stippling Scribble Pattern

Tonal shade

Produce a range of tones by varying 
the pressure and layering - consider 
using softer pencils for darker shades

Mark Making - techniques

Mark Making: To make drawings look more realistic try 
to use different marks on the surface. You can do this by 
changing the direction, pressure or length of your marks. 
Mark making can be used in conjunction with shading or 

separately. 

Making things look 3D:    To stop drawings looking flat use a range of tone and 
marks. Pressing harder and light and layering with your pencil creates different tones 

and adds depth.

Directional shading is shading that follows 
the contours of an object. Using this 

method makes your work appear more 
realistic. Look at the portrait, see how the 

shading changes direction and curves 
with the shape of the figure. This 

technique should be used on all drawings. 
See how it has been used on the spheres 

below. 

When applying tone to a drawing you 
must remember to apply base shades 
first to add depth and suggest form. 

Secondly, add mark making to 
develop the texture and fine details 

line work to finish.
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Art - Composition
Rule of thirds – Place focal 
elements (objects) at 1/3 or 
2/3 of the image horizontally 
or vertically, not in the middle

Simplify and fill –
Enlarge or crop the 

image to fill the 
space and draw 

your viewers 
attention to that 
particular object

Balance elements – If there is an 
emphasis on one side of the 
piece balance it out with smaller 
objects on the other side.

Line – Use lines to draw the 
viewers eye across the work. 
The lines don’t have to be 
straight, think about using S 
or C shaped lines. 

Creating a sense of space and depth is 
important in art work to make it feel 

sophisticated and well thought out. Knowing 
how to raise objects over the top of each 

other is important in communicating space 
and depth to your viewer. 

Repetition and 
grouping

Try grouping 
objects in odd 
numbers, this 
often looks 

better than an 
even number of 

objects. 
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Art - Taking a Good 
Photograph 

Think – don’t just point your camera and 
click. Think about what you want to take a 
picture of, is it… 
• Texture? Get in really close, just make sure 

your picture is focused and not blurry. 
• A portrait? Make sure nothing distracts 

from your main subject, try to use a plain 
background,

• Landscape? Then hold your camera 
steady, stand far back and line up your 
scene with the rule of thirds.

Grid lines – on most phones/cameras you 
can go into the settings and add grid lines. 

Using these grid lines will help you to create a 
successful composition and therefore 

photograph. Check out the ‘Composition’ 
page and look at the ‘rule of thirds’. 

Taking a good photograph will be key to your project. You will be using these images to draw from. 
Photography is another great way to record (AO3) the work you are carrying out.

Pro tip: Take lots of pictures from similar angles and 
only make slight changes with each photograph. 

Once you have finished capturing you can choose 
which images are the best. 

If your picture is blurry, it means 
you are probably too close to 

your subject. Move back a little 
bit until your image becomes 

sharper. 

Noise
Avoid digital 
zoom, it can 
make images 
grainy, this is 
called noise in 
photography. 
Try to get 
physically 
closer to your 
subject 
instead (if you 
can). 

When there is 
less light your 

camera finds it 
harder to focus 
and often it will 

create an image 
with ‘camera 
shake’. If you 

need to take an 
image in low 
light try to rest 

your camera of 
a flat surface to 
help steady it. 

Artificial Natural

Noise                 No noise

Noise                 No noise
To switch the grid on ...
iPhone: Go to "Settings," choose "Photos & Camera," and switch "Grid" 
on.
Samsung Galaxy: Launch the camera app, go to "Settings," scroll 
down and switch the "grid lines" option to "on."

Light
Use natural light 

as much as 
possible. The 
best times for 
shooting are 
sunrise and 

sunset. As far as 
possible avoid 
taking shots in 

artificial light i.e. 
bedroom lights 

or with flash. 
Notice that most of the tone 

is removed with flash on

Pa
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Consider using some of the 
watercolour techniques 

mentioned here to give your 
work texture and visual interest. 

Art - Painting

Painting in layers
Painting, just like drawing (or 
making a sandwich) needs to be 
done in layers. 
You must start from the base of your 
image and work forwards. 
Think about background, 
midground and foreground
• We can add different materials 

or techniques individually one 
over the other, 

• waiting until one layer is dry 
before applying the next. 

• Each layer could be the same 
technique as before, or a 
different one. 

• A layer doesn’t have to cover 
the surface in its entirety. 

A layer can consist merely of one 
small dab of paint, or can involve 
thick overlays covering the whole 
surface. A technique does not 
have to be applied over the whole 
surface to qualify as a layer. 

Painting with watercolour – Tips
• If water is pooling at all on the paper, you 

generally have too much water, it will be harder 
to control the flow of the paint. 

• Use two jars of water, once for cleaning your 
brushes and one with clean water to mix paints. 

• Use thicker ‘watercolour paper’ normal paper 
will become wavy as it cannot handle so much 
water. 

• Tape down your paper before, during and after 
painting until your image is completely dry, this 
way you will have nice flat paintings.

• Let you watercolour dry between layers, 
• Use a layering technique, just remember that 

you cannot put lighter colours over darker 
colours when using watercolour, work from light 
to dark.  

Paint a 
background

White under 
brights

Brights over 
white(block colour)

Brights: a colour 
that is lighter than 
your background

Apply tonal range, 
shadows/highlights

Soften edges and 
blend colours

Painting with acrylic - In stages
Once you have finished drawing out what you want to paint you should 

follow these rules when painting with acrylic 
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Art - Colour Theory 
Colour Theory
Primary colours are the three 
main colours, they can’t be 
made, but are used to mix all of 
the other colours 
Secondary colours are made by 
mixing two primary colours
Tertiary colours are made by 
mixing a primary and a 
secondary colour
Tint – when you add white to a 
colour to make it lighter

Shade – when you add black to 
a colour to make it darker

Hue – any colour that appears on the 
colour wheel, note that neither black 
nor white appear on there
Tone – used to describe a colour that 
has had grey added to it. 

Colour and emotion
Colour has a powerful influence over human behaviour, to the 
extent it can manipulate your perception of what is actually 
there. 
• Red: Passion, love, anger and danger
• Orange: Vitality, creativity and activity
• Yellow: Energy, light and hope
• Green: Health, nature and wealth
• Blue: Trust, security and spirituality
• Purple: Creativity, royalty and wealth
We can use these psychological triggers to influence how we 
want the viewer to perceive the painting. If you want the 
viewer to have a passionate and aggressive response, then 
you should be utilizing reds and other warm colours. If you want 
a calming scene, then greens and blues should be utilized.

Complementary colours are opposite 
each other on the colour wheel. When 
placed next to each other, there is an 
extremely strong contrasting and vibrant 
effect. If overused, your painting may 
become jarring and uncomfortable to 
look at.
You should select a dominant colour 
and use the other colour as an accent.

Harmonious colours are relaxing colour 
combinations using colours positioned 
next to each other on the wheel. 
Harmonious colour combinations were 
famously used by impressionist artists 
such as Claude Monet to create 
beautiful harmonious paintings. It is 
often most effective to select one 
dominant colour, a secondary colour 
and a third accent colour.

What can I actually see?
We all have preconceived ideas of what colour an 

object should be, i.e. a tree is green. But that is not always 
the case. If you are not careful and do not observe the 

tree for what it actually is, then you may be drawn 
towards adding more green than is necessary. This is 

because we forget to observe and we try to paint from a 
memory or idea. - Paint what you see, not what you think.

Warm

Cold
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Client The client is the customer of the entire industry.

Appoint a team of professionals

Delegate administration responsibilities or 
administer the contract themselves.

Ensure the wider team is paid in a timely and 
consistent manner. 

Fulfil their duties under CDM regulations

Satisfy themselves that the project is feasible in 
commercial, practical and beneficial terms.

Choose and appoint suitably qualified and 
experienced construction professionals by 
following the advice of their project manager.

Trust their team to procure, design, construct and 
ultimately deliver solutions

Successfully mange and deliver a project

Controls the risks from health and safety of 
those that might be affected.

Ensure the contractors get paid for the work 
that they have done.

Architect Creating design to meet client requirements 

Creating detailed drawings for the contractor, 
with exact measurements and building materials 
needed

Assessing client needs, identifying potential risks, 
overseeing the whole construction process.

Considering budget, safety and community needs 
for a project.

Ensuring building regulations, planning laws and 
environmental considerations are met.

Overall responsibility for creating designs of 
buildings for client and ensuring it is 
compliant with regulations and legislation 
requirements.

Civil 

Engineer

Assisting with site investigations

Developing detailed designs

Communicating and liaising effectively with 
colleagues and architects, subcontractors, 
contracting civil engineers, consultants, co-
workers and clients

Managing budgets and other project resources.

Managing change, as the client may change his or 
her mind about the design

Assessing the potential risks of specific projects.

Ensuring planning conditions are met (e.g.  
specific improvements or methods of work)  
using highly specialised  sub contractors.

Constructing the Built 
Environment Level– Unit 3

Clients Team, (Client, Architect, Engineer, Quantity Surveyor, 
Project Manager, Designer)
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Structural 

Engineer

Supervising project teams and giving progress 
reports to clients and senior managers

Using computer simulations to predict how 
structures will react under different conditions, for 
example high winds or earth tremors 

Making sure projects meet legal guidelines, environmental 

directives, and health and safety  requirements

Ensuring accuracy in calculating the loads and stresses on 
different parts of a structure like the foundations, beams, 
arches and walls.

Ensuring the structure and layout of 
buildings is accurate in planning and 
monitoring of construction process.

Quantity 
Surveyor

Preparing tender and contract documents

Working out the cost of repair and maintenance 
work

Establishing exactly what a client wants

Weighing up commercial risks

Allocating work to subcontractors

Valuing completed work and arranging payments

Making sure a project meets every legal and quality 
standard

Making sure that the client gets value for their money.

Ensure performance of contractors is
compliant, safe, timely and 
satisfactory quality of work and that 
they are paid on time.

Project 
Manger

Understanding what the client or company wants 
to achieve

Agreeing the timescales, costs and resources 
needed to deliver the project

Drawing up a detailed plan for how to achieve 
each stage of the project

Selecting and leading a project team.

Negotiating with contractors and suppliers for materials 
and services

Directing a multi-disciplinary team and ensuring that each 
stage of the project is progressing on time, on budget and 
to the right quality standards

Resolving any issues/ delays which may occur

Ensure project is complete and 
compliant for the client in a safe and 
timely manner.

Designer Overseeing internal and external design teams

Making sure that design information is available to 
those who need it, when they need it

Working with clients to ensure that their requirements are 
fulfilled. 
Keeping up to date with changing legislation and codes of 
practice. 

Ensure clients design requirements 
are met and are compliant with 
regulations.

Clients Team, (Client, Architect, Engineer, Quantity Surveyor, 
Project Manager, Designer)
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Builder/site 
engineer

Handling health and safety on a project

Setting bench marks of work to be done

Setting and agreeing budgets for the work

Working with client, contractors, architects

Being directly responsible for the work being carried 
out and the decision making

Working on site—Quality assurance and inspection 
of work carried out

H&S on site and ensuring compliance of 
build

Ensure the realisation of the project in a 
safe, timely, efficient and productive and 
profitable approach

Site

supervisor

Supervise the labour force

Plan work to be done

Organise plant and site facilities to meet 
deadlines

Prepare reports

Overseeing the selection and requisition of 
materials and plant (heavy machinery)

Make sure quality of health and safety on site is 
high

Problem solving as issues arise & communicating to 
all parties

Acting as the main technical adviser on a 
construction site for all

subcontractors, crafts people and operatives

Ensuring stick to budgets and requirements 
of client

Ensure programme of work and safety on 
site is followed

Safety Officer Investigating accidents and writing reports

Identifying potential hazards

Completing risk assessments and site inspections

Suggesting improvements

Ensuring staff understand safety processes

Checking equipment is safe

Reviewing health and safety policies

Ensuring compliance with H&S legislation and 
regulations

Ensure H&S compliance on site

Use data to write reports to help reduce risk 
on site

Contractors Team, (Builder/Site Engineer, Site supervisor, 
Safety Officer, Tradesperson, Specialist Sub-contractor)
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Trades 
persons

e.g. bricklayer, steel erector, roofer, plasterer, 
decorator

Bricklayer: Work from plans and specifications

Produces high quality brick work

Steel erector:

Planning the layout of the structure using the 
drawings of construction engineering 
professionals prior to assembly

Fixing safety netting and edge rails

Working out how to fit the steelwork together 
following engineers instructions.

Bricklayer:

Ensures follows and understands the requirements 
of the plans

Works with Builder/site supervisor

Follows H&S principles of the site

Steel erector:

Ensure the steel structure is safe and appropriate 
and safe for site

Ensure working at height platforms meet legislation 
requirements

Working with and liaising with engineers , builders 
and other contractors

Bricklayer: Produces brickwork

Steel erector: produce an appropriate 
scaffolding structure which meets H&S 
legislation.

Specialist sub-
contractors

Follow instructions from main contractor or client

Plan and manage their work around other 
professionals to ensure H&S, quality production 
and programmes of work.

E.g. Asbestos removal

Do a site audit to check for asbestos and plan for 
removal

Remove asbestos safely and securely

Consult about H&S or professional opinions

Achieve the highest standards of quality

Work safely on site

Asbestos removal: Follow H&S legislation 
requirements and ensure appropriate PPE is worn, 
safe disposal etc

Liaise with site team to advise and keep informed

Ensure specialist work is carried out to the 
highest quality.

Contractors Team, (Builder/Site Engineer, Site supervisor, 
Safety Officer, Tradesperson, Specialist Sub-contractor)
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Public health 
inspector

Ensure that local and national 
environmental standards of living, working, 
resting and leisure are achieved and 
maintained. Review impact of chemical, 
biological contamination, noise, air and 
water pollution.

Protection and wellbeing of those that share community

Remain accountable. Research issues in relation to 
environmental and health governance law. Respect opinions and 
cultures

Enforce the law

Educate, support and offer guidance on how to comply with the 
law

Ensure that local and national

environmental standards of living, 
working, resting and leisure are 
achieved and maintained. Make 
recommendations and ensure 
compliance with these and legislation

Town 
planner/plan
ning 
officer/plann
ing 
consultant

Manages the development of cities, towns 
and countryside. Reviewing and monitoring 
existing planning policy documents. Helping 
to ensure that areas are attractive, safe and 
pleasant to live. Helping to draft and review 
planning applications. Conducting 
appropriate research to inform planning 
applications.

Assisting with consultations and negotiations with consultants 
and developers. Helping to enforce planning controls for 
developments i.e. impose conditions e.g. developer must build a 
school within the housing development. Helping to prepare 
policy or guidance documents on how to manage historic 
environments.

Ensuring regulations and laws are complied with on matters of 
development or re-development.

Validate the suitability of 
developments

Ensure planning conditions are 
understood and carried out

Balance the needs of stakeholders

Ensuring regulations and laws are 
complied with

Building in-
spector

/ Building 
control 
officer (BCO)

Work on the planning and construction 
phases of a variety of projects, from small 
house extensions to major city 
developments.

Working closely with the construction 
workers on planning proposals, approve 
drawings and plans.

Keeping records and issue completion certificates.

Suggesting ways to improve the energy use of building to people 
like the construction manager.

Starting legal proceedings should work not be in line with 
regulations.

.

Ensure plans and works are carried 
out to meet building regulations and 
compliance.

Produce a final compliance certificate.

Statuary Personnel Team, (Public Health Inspector, Town Planner, Planning 
Officer, Planning Consultant, Building Inspector, Building Controller)
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Administrator Collect paperwork, electronic communications 
and ensure the relevant people complete the 
tasks or provide out-standing information

Keeps programmes of work up-to-date and 
emails out to all relevant parties

Ensures day-to-day communications are effective and are 
kept up-to-date

Ensures reports or spreadsheets are passed on to the 
correct people

Remain approachable and work with colleagues

Keep documents up-to-date and 
distribute to the relevant people

Pass on information and ensure all 
aspects of paperwork have been 
completed

Finance 
officer

Collect information e.g. profit margins, 
turnover and pro-cess them into monthly 
accounts report

Analyses forecasted buying proposals and 
ensures there is funding to avoid litigation 
(getting sued)

Works closely with site/project
manager/quantity surveyors to maximise 
operational efficiency

Ensure accounts are accurate and transparent

Present monthly commercial reports to the board of 
directors

Ensure monthly anticipated and projected cash flow is 
accurately fore-cast so that funds are available to pay the 
supply chain (sub-contractors and tradespeople)

Ensure accounts are accurate and 
transparent

Ensure there are funds to pay supply 
chain

Keep Directors informed of accounts

Public liaison 
officer (PLO)

Inform the general public, clients and wider 
stakeholders of the development and any 
impacts of it on a day-to-day basis

Liaises with press, Uses social media

Ensures the organisation is proactively public facing and 
accountable

Ensures any press statement is approved by at least 2 
board directors

Ensures the organisation shows a consistent and positive 
image in terms of H&S, environment, quality and 
educational/training matters.

Ensures the organisation 
communicates a positive message to 
the public and wider stakeholders

General Team, ( Administrator, Finance Officer, Public 
Liaison Officer, Purchasing Officer, Caterer, Security) 
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Job role Activities (AC1.1) Responsibilities (AC1.2) Outputs (AC1.3)

Purchas-
ing/procure-
ment officer

Advertise and appoint all opportunities for 
tradespeople, designers and specialist 
contractors who may offer goods or services

All posts must meet national and European 
procurement and government guidelines, to 
ensure fairness and transparency.

Ensure the local supply chain (within 200 miles) is made aware 
of opportunities, Work with PLO to advertise and promote 
opportunities.

Ensure rules of the UK and European procurement law are 
followed.

Accountable person for all matters relating to purchasing or 
procurement by keeping records to demonstrate at least 3 
quotes have been received and fairly processed. Allows the team 
to compare the value for money.

Ensure all opportunities for goods 
and services meet UK and European 
procurement law

Ensure process is fair and 
transparent

Catering Provides refreshments, snacks, lunches for 
the workforce both in the office and on site

Provide value for money.

All staff must have food preparation qualifications (e.g. L2 Food 
Safety) to meet government standards.

Ensure provide nutritious and inclusive food (e.g. halal, 
vegetarian etc) as well as allergies (nut allergy, coeliac)

Provide nutritious food and drink to 
the work-force at a reasonable price

Meet Food safety requirements

Security Asset protection of the site, vehicles and 
workforce

Monitors exposure to risks of fire, theft and 
vandalism through use and maintenance of 
electronic surveillance systems and physical 
presence on site

Can carry out drug and alcohol tests on 
workforce.

Secure perimeter fencing to stop people from entering the site

On all projects values at > £5m provide 24hr, 365 provide CCTV, 
full time guard for 10 weeks leading up to practical completion

On projects valued at < £5m provide an ‘outside of normal 
hours’ alarm with an attendant reactive visiting guard, who can 
reach site in 20 mins, provide guard for 10 weeks leading up to 
practical completion.

Remain the accountable and 
proactive professional team that 
protects the interests relating to 
security of the organisation at all 
times.

General Team, (Builder/Site Engineer, Site supervisor, 
Safety Officer, Tradesperson, Specialist Sub-contractor.
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Keyword Meaning 

Genetically modified A food which has had its genes altered to give it a useful characteristic 
such as improving its growth or colour 

Intensive farming Uses chemicals to achieve maximum yields ( can also be known as 
conventional farming 

Where does our food come from?
All our food comes from plants and animals

Grown

Reared
Caught

Food Packaging Date Marks

Date
Mark Description Food Examples

Use By A safety date. Used on high 
risk foods that usually need 
to be stored in the fridge. If 
you eat the food after this 

date you risk food 
poisoning. 

Meat
Fish
Seafood
Cheese
Milk
Cream

Best 
Before

A quality date. Food can still 
be eaten after but the

quality will be reduced. E.g. 
cereals or biscuits will not 

be as crunchy.

Bread
Cereals 
Sugar 
Flour
Pasta

Foods:

Sugar, bananas,
coffee, tea

Foods:

Eggs, meat

Foods:

Milk, cheese, 
yoghurt, poultry

Foods:

Fish, seafood

Foods:

Eggs, chicken, fruit 
and vegetables

The farmer gets a fair price for his produce 
and fair working and living conditions. 

Using sustainable methods of fishing to 
prevent the decline in number of fish in 

our seas.

The animals have access to outdoor space 
and can live naturally. The welfare

standards are high.

This means the food has been produced 
without using any chemicals. Only natural 
fertilisers and pesticides are used to help 

the crops grow.

Foods:

Eggs, meat & fish

Foods that have this label mean the 
animals have had a good life and have been 

treated with respect

Red Tractor is a food assurance scheme 
showing the food has been farmed, 

processed and packed in the UK. It is 
traceable, safe to eat and has been 

produced responsibly. 
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Keyword Meaning 

Primary processing Prepares raw food so that they are ready to be 
eaten or cooked immediately or used as 
ingredients to make other food products 

Secondary 
processing 

After primary processing, comes secondary 
processing. Primary processed foods are turned 
into other food products by altering them in 
some way or combining them with other 
ingredients. 

Manufactured Where a product has gone through several
stages to reach its final point. 

Fortification Where nutrients are added to a food 

Additives Something that is added to food to improve its 
properties. Some are natural and some are 
made artificially 

Food miles The distance a food travels from where 
its produced to the consumer 

Food security Is where people have access to enough 
nutritious food to stay healthy and active 

Food poverty Is where a person isn’t able to access or 
afford nutritious food. 

Keyword Meaning 

How far does our food travel to get to us?

Some is local Some comes by lorry from all over 
the UK or Europe

Some is flown here from all over the world 

The higher the food miles the bigger the 
environmental issues for our planet 

Food miles - The distance food travels from Farm To Fork

Food miles 
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Environmental Issues With Food ProductionFoods and Cuisines from Around The World

Italy China

Mexico
India

Environment

Sustainability

Carbon footprint

Landfill

Refers to the air, water and land where people and animals 
live.
We need to look after our environment by using less energy, 
reducing the consumption of water, avoiding waste and 
recycling/reusing as much as possible.
A measure of the impact your personal lifestyle has on the 
environment (including your food choices).
Nearly a third of all food we produce ends up in landfill sites 
where it gives off methane gas as it decomposes. This adds to 
carbon emissions.

Composting - Left over food can be 
composted for the garden. 
(vegetable peelings, fruit waste, 
teabags, eggshells, toilet roll tubes, 
egg boxes etc).

Reuse left over food to make 
another dish. E.g. left over 
chicken in a curry, fruit in a 
smoothie.
Recycle/reduce as much 
packaging as you can.  Reuse 
jars/containers, use bags for 
life, avoid buying over 
packaged food. 

Meat, fish and dairy 
products cannot be composted.

A cuisine is a style of cooking from a particular 
country or region of the world.  Different cuisines 
have different ingredients, styles and preparation 

& cooking techniques. Some examples are 
shown below. 

Staple foods are crops that grown in particular 
parts of the world due to their climate and 

conditions. E.g. wheat in Europe, rice in Asia or 
maize in South America.

UK Japan

Roast dinner. Fish & 
Chips. Bakewell Tart.

Sushi. Ramen. 
Udon noodles.
Jasmine Rice. 

Pizza, Pasta, 
Lasagne, Risotto, 

Gelato.

Spring Rolls. Stir fry. 
Sweet & Sour. Chow 

Mein.

Chilli Con Carne, 
Burritos, Tacos, Salsa, 

Guacamole

Samosas, Curries, 
Tandoori Chicken, 

Nan Breads 
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Food choices for a balanced diet 
depend on many factors, such as:
• advertising and other point of 

sale information;
• cost and economic 

considerations;
• cultural or religious practices;
• environmental and ethical 

considerations;
• food availability;
• food preferences;
• food provenance;
• health concerns;
• individual energy and nutrient 

needs;
• portion size;
• social considerations.

What can impact our food choice? 
Keyword Meaning 

Advertising Advertising is a form of communication 
for marketing and used to encourage, 
persuade, or manipulate an audience to 
continue or take some new action. 

Ethical Relating to personal beliefs about what 
is morally right and wrong.

Food 
certification and 
assurance 
schemes

Defined standards of food safety, 
quality or animal welfare. 

Marketing Promoting and selling products or 
services, including market research and 
advertising.

Religion A particular system of faith and 
worship.

Seasonal food Food grown at a particular time of year

Food Choice – KEY WORDS   

Religion Pork Beef Lamb Chicken Fish
Islam x Halal 

only
Halal 
only

Halal 
only

✔

Hinduism x x ✔ ✔ ✔
Judaism x Kosher 

only
Kosher 

only
Kosher 

only
✔

Sikhism x x ✔ ✔ ✔
Buddism 
(strict)

x x x x x

Seventh-
day 
Adventist 
Church

x x x ✔ ✔

Rastafari 
movement

x x x x x

Cultural or religious practices
People around the world choose to eat or avoid certain food due to 
their cultural or religious practices.

Food prices 
Food prices can and do change 
throughout the year and over time. 
This may be due to a variety of 
reasons, including:
 climate and weather patterns; 
 crop failure;
 crop disease;
 seasonality;
 consumer demand;
 agricultural costs increase;
 fuel prices go up;
 increased use of bio fuels.

Budgeting
There are many things that we can do to spend 
money wisely on food.  Examples can include:
• eating the seasons;
• stocking up on food with a long shelf-life;
• taking time to plan meals and write a shopping list;
• cooking using one pot;
• making fake-aways rather than buying takeaways;
• using leftovers;
• replacing branded items with cheaper items;
• comparing prices and shop around to find the 

cheapest items;
• growing your own food.

Environmental and ethical considerations
Some considerations when buying food 
might be:
 fair trade;
 local food;
 genetically modified (GM) food;
 organic food;
 free range.

Health concerns
People may choose their food based on their own or 
their family’s health and wellbeing:
 allergy and intolerance, e.g. lactose 

intolerance, coeliac disease, wheat allergy, 
diary allergy;

 body image; 
 health issues, e.g. coronary heart disease, 

type 2 diabetes, inflammatory bowel disease, 
over or under malnutrition;

 mental health.
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BTEC MUSIC Unit 4: INTRODUCING COMPOSITION
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MUSIC GCSE: COMPOSITION

Forms you may use:

- BINARY FORM
- TERNARY FORM
- RONDO FORM
- MINUET AND TRIO FORM
- STROPHIC FORM
- THEME AND VARIATIONS FORM
- 32-BAR SONG FORM
- 12-BAR BLUES FORM

Layering – When several layers of sound or musical lines are 
combined to build up the texture 

Leit Motif – A musical idea associated with a person, place, 
object, feeling or idea

Imitation – A contrapuntal device, when a melodic idea 
(already stated in one part) is copies in another 
part, while the first tune continues. It may only use 
the first dew notes of the original musical idea. 

Chromatic 
Movement –

When the melodic movement is in semitones, like 
part of the chromatic scales

Dissonance – Sounds harsh when notes are played together

Thematic 
Transformation –

Where the important melody of the music is 
developed and transformed

TIME SIGNATURE The number of beats in a bar – you can have simple 
time (2/4, ¾, 4/4)or compound time (6/8 – dotted 
rhythms)

MINIMALISM A style of music where ideas are very simple and 
sparse 

CHROMATIC 
HARMONY

A complex harmony system that uses accidentals 
not belonging to the key

EXTENDED 
HARMONY

Chords or harmony with added 7ths or more.

Key Minimalism Techniques:
- layers of ostinati
- constantly repeated patterns that are 
subjected to gradual changes
- layered textures
- interlocking repeated phrases and rhythms
- diatonic harmony
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Layering – When several layers of sound or musical lines are combined to 
build up the texture 
Leit Motif – A musical idea associated with a person, place, object, feeling 
or idea
Imitation – A contrapuntal device, when a melodic idea (already stated in 
one part) is copies in another part, while the first tune continues. It may 
only use the first dew notes of the original musical idea. 
Chromatic Movement – When the melodic movement is in semitones, like 
part of the chromatic scales
Dissonance – Sounds harsh when notes are played together
Thematic Transformation – Where the important melody of the music is 
developed and transformed

Developing Chords and Harmony in Composition:
You should have a basic chord progression in place 
already, but here are the top tips to follow this:
Composer various short progressions of chords – they 

don’t have to stay the same the whole way 
through, but repetition is also effective

Think about working in a different key
Play pitches together to create chords that you feel 

would suit the piece – don’t feel you have to keep 
in C major

Build up a chord sequence by starting with one chord of 
3 notes, then change one note at a time (you 
could add or take a note away)

Listen to the ideas. If it doesn’t sound right then change 
it – YOU ARE NOT GOING TO GET THIS RIGHT 
FIRST TIME EVERY TIME – even the world’s best 
composers will keep changing their ideas all the 
time!!

Establish a HOME KEY
Work out how to move to RELATED keys – think back to 

our work on Tonic, dominants and relative 
major/minors – if in doubt, ASK!

Repeat the strongest chord progressions, but include 
some contrast

Think about phrase endings and cadences (think about 
balanced phrases when planning these)

Avoid using chords in ROOT position all the time – why 
not use inversions and 7ths?

Don’t be afraid to use DISSONANT harmony, but 
remember to pull it back into control when 
needed.

MUSIC GCSE: COMPOSITION

Page 67



Year 11 Term 2 Knowledge Organiser

Minuet and trio 
from Eine Kleine Nachtmusik

By Wolfgang Amadeus Mozart
Composition date: 1787

Minuet Trio Minuet

Section A
(repeated)

Section B
(repeated)

Section A
(repeated)

Section B
(repeated)

Section A Section B

G major G major D major D major G major G major

Tonic Key Dominant Key Tonic Key

Structure: Instrumentation - string quartet:

Texture:
Homophonic : Melody 
plus accompaniment

Dynamic 
range:

Violin 1 & 2

Viola

Cello

Clefs and note positions:

Tempo - Allegretto:
Quite fast, but not as fast as 
Allegro.

Time signature:

Melody:
Mainly Conjunct and within 
quite a narrow range.

Harmony:
Diatonic, with modulation to 
the Dominant key.
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Rainbow: Since You Been Gone 
Recorded: 1979 and featured on the 

album Down to Earth
Written in 1976 by Russ Ballard

Structure: Verse/Chorus form Instrumentation – Rock band:
Vocals – Male, main melody.
Electric Guitar – Accompaniment and lead in 
bridge.
Bass guitar – Bass line, supporting the harmony.
Keyboard – Accompaniment, with improvisation 
in bridge.
Drum kit – Standard kit consisting of snare drum, 
bass drum, hi hat, tom toms and cymbals.

Texture:
Homophonic : Melody 
plus accompaniment

Dynamic range:
Mainly forte, although 
the bridge section is 
slightly quieter.

Tempo: Moderate
A moderate bright rock beat
BPM: 120

Time signature:
Melody:
Mainly conjunct and syllabic, 
with occasional melismatic
movement.

Vocal range:
G to top D

Harmony:
Diatonic. The piece is in G 
major and modulates to A 
major after the bridge for the 
final chorus/fade out.

The song starts with the 
main riff played on 
electric guitar. This riff 
can also be heard 
during the chorus.

There is a distinctive 
rhythmic pattern heard 
in the riff.

Syncopated rhythms 
are heard throughout 
the piece.

Intro Verse 1 Pre
chorus Chorus Verse 2 Pre 

chorus Chorus Bridge Chorus
2

Intro:
G   D   Em C

Verse 1 & 2:
G  D/F  Em D  C  G/B  A  D

Pre chorus:
Eb F  Eb F/A  Cm7  D

Chorus:
G D   Em C

Bridge:
Half tempo feel

Chorus 2 (modulated):
A/E   E F#m D   F
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Unit 2 BTEC Sport Level 2

Participation in sport 
Participation in sport continues to grow as people become more aware of the benefits of 
physical activity. Engaging young people through sport is a key political agenda, as current 
national health statistics show that obesity in young children is rapidly increasing and also 
because we strive for excellence and success at major sporting events . Sport is an activity 
involving physical exertion and skill in which an individual or team compete against each 
other and can also compete against each other for entertainment. Physical activity simply 
means movement of the body that uses energy. Walking, running, climbing the stairs, 
playing football and dancing are all good examples of physical activity. For health benefits, 
physical activity should be performed at moderate or vigorous intensity. This means getting 
the heart and lungs working harder than normal. 

Rules (or laws) 
Rules (or laws) are regulated by the 
national or international governing 
body for the sport. For example, the 
Fédération Internationale de Football 
Association (FIFA) laws of football, the 
International Rugby Board (IRB) laws of 
rugby, the Badminton World Federation 
(BWF) rules of badminton and the 
International Orienteering 
Federation(IOF) rules 
of orienteering. Rules keep everyone 
safe and make sure the game or sport is 
played fairly. 

Regulations
These relate to players and participants, equipment, playing surface, facilities,
health and safety, time and officials (referee, umpire, judge, starter, timekeeper). For 
example, all Netball players should be wearing the correct kit on court. This kit should be 
specified before a game so that the opposition has a contrasting kit and they wont clash or  
get confused. In addition, all players should remove jewellery and play in the correct 
footwear, this is also the same for football. 

Rule example : 
In Football you cant 
touch the ball with 
your hand during 
play.  

Roles of officials
For example, the roles of 
umpires, referees, referees’ 
assistants, judges, timekeeper,
starters, table officials, third 
umpire, fourth official.

Responsibilities of officials
These include: appearance, equipment, 
fitness, qualifications, interpretation and
application of rules, control of players, 
accountability to spectators, health and 
safety(equipment, facilities, players), fair 
play, use of technology, effective 
communication (voice, whistle, signals).

Review performance
● Strengths and areas for improvement: components of fitness, skills and techniques,
specific to the sport and non-specific, e.g. fitness.
● Self-analysis: completion of observation checklist, e.g. use of video.
● Strengths and areas for improvement: tactics, the effectiveness of decision making.
● Activities to improve performance (short-term and long-term goals): e.g. training
programmes, use of technology, attending courses, where to seek help and advice.

Safe and appropriate participation
For a new player this may include practising skills, 
techniques and tactics within a controlled 
environment. This may include performing drills and 
set plays.

Adhere to ‘rules’, health and safety guidelines, and 
consider appropriate risk
management strategies in physical activity and sport. 
Top Tips  
1. Wear protective gear such as, helmets, 

protective pads, and gum shields.
2. Warm up and cool down.
3. Know the rules of the game.
4. Watch out for others.
5. Don't play when you're injured

Relevant Tactics
Tactics are used by players or teams 
in different situations to try and gain 
an advantage or outwit an 
opponent. 

Strategies and tactics 

Are often pre-arranged and 
rehearsed, especially in team 

games. Performers also need to be 
able to adapt or change them 

during a performance. This requires 
good problem-solving and decision-
making skills. Good observation and 

tactical awareness are important 
while playing and analysing play.
For example taking a fast centre 

pass in Netball or double marking 
an attacking player. 

Scoring Systems
All sports have a scorning 
system and often if you 

can get a better score than 
your opponent you will 
win. Scoring is done by 

officials.
E.G referee, umpire, and 

judges.  

Practical Sports Performance 
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Rules and Regulations

Components of Physical Fitness

Aerobic endurance: the ability of the cardiorespiratory 
system to work efficiently, supplying nutrients and oxygen 

to working muscles during sustained physical activity.

Muscular endurance: the ability of the muscular system to 
work efficiently, where a muscle can continue contracting 

over a period of time against a light to moderate
fixed resistance load.

Flexibility: having an adequate range of motion in all 
joints of the body; the ability to move a joint fluidly 

through its complete range of movement.
Speed: distance divided by the time taken. Speed is 
measured in metres per second (m/s). The faster an 

athlete runs over a given distance, the greater their speed.
Muscular strength: the maximum force (in kg or N) that 

can be generated by a
muscle or muscle group.

Body composition: the relative ratio of fat mass to fat-free 
mass (vital organs,

muscle, bone) in the body.

The application of the components of fitness to a chosen 
sport.

Example :- Football requires speed and muscular 
strength to allow the player to reach the ball before their 
opponent and hold them off the ball to keep possession. 
Long distance running requires good aerobic endurance to 
supply oxygen and nutrients to working muscles during a 
race.

SCHOOL LOGO

Key Words Unit 2

Participation:- To take part in sport or activity. You can 
have high and low levels of participation. 
Performance:-Sports performance is the manner in 
which sport participation is measured. Sport performance is 
a complex mixture of skills training and techniques.
Fitness:- Is being physically fit and healthy. Adults and 
children can have different levels of fitness.  Fitness is 
something that you can improve. 
Observation:- An observation is the process of closely 
observing or monitoring something or someone. For 
example, watching a specific player in football and making 
specific notes. 
Techniques:- A technique is the method or way in which 
something is done. An example of technique could be, 
bending your knees when taking a set shot. 
Self –Analysis:- Is where you would review your own 
performance to understand your performance without the 
aid of another person.
Governing Body:- A governing body is an organisation 
that governs and administers a specific sport. For example, 
the FA or England Hockey or swim England.  
NHS:- National Health Service. It refers to the Government-
funded medical and health care services that everyone living 
in the UK can use for FREE! 

Competitive situations

● Full-sided games.
● Appropriate opposition.
● With match officials.
● Personal performance that 
contributes to relevant use of skills, 
techniques and
tactics in relation to:
1. communication
2. Individual role
3. responding to team mates 

and/or opposition. 

Effective use of skills and 
techniques.

For example: rugby conversion, 
including head position, body 
position, placement of
non-kicking foot, placement of 
kicking foot, connection with the 
ball. 
Technique is so important for all 
sports and its important that you 
break it down into specific parts. 

Isolated Practices
For example, skills and techniques 

demonstrated independently without 
any pressure or

external forces, completed successfully 
and without fault.

Conditioned 
practices

For example, small-sided 
games, a limited number of 

touches, a set number of
defenders or attackers.

Observation checklist
To review performance in selected 
sports using video analysis:
● components of physical fitness
● technical demands of sport (skills and 
techniques)
● production of a checklist suitable for 
self-analysis of performance in selected 
sports
● tactical demands of sport.

Observation 
Checklist

Comments:
-

Defence 

Speed

Aerobic 
Enduranc
e

Goal 
setting 

Short Term
*

Long term 
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Leading Sports Activities
Unit 6 BTEC Sport Level 2

Who are sports leaders? 
• Sports Leaders (School)
• Sports coaches (IN/OUT school)
• Fitness instructors,
• School/college –Leaders  
• local club (Community) 
• Coaches
• National club coaches,
• Amateur coaches unqualified 
• Referee 
• Umpire 
• Official 
• Volunteers 

. 

. 

Leading Sports Activities 
There are many roles working in sport that require effective and successful sports leadership, including 
personal training and coaching. This unit provides you with what could be your first step into sports 
leadership, as it could be linked to the completion of a sports leader award, for example the Junior Sports 
Leader Award (JSLA).
Leadership is defined as:-
Leadership is the art of motivating a group of people to act toward achieving a common goal. In a Sport 
setting, this can mean guiding players and participants towards a common goal, such as winning the league 
or getting fitter and reducing your BMI. 

Sports activities

Individual sports
• Cycling
• Athletics 
• Tennis 

Team sports
• Football 
• Hockey
• Rugby 

Fitness activities
• Yoga
• Zumba
• HITT
• Aqua aerobics 

. 

Leading Sports Activities 
● Demonstration of attributes (skills,  advanced skills, attributes,  additional qualities).
● Completion of core responsibilities:  Loco parentis, coach, first aider, referee, official, developing 
training programme and undertaking administrative tasks.
● Completion of wider responsibilities : Role model, ambassador, mentor, annalist , friend,    
nutritionist.   

Responsibilities of a Sports leader/Coach
• Core responsibilities 
• Professional conduct: Professional conduct is really important. As a coach you shouldn’t smoke at the side-

lines or act in a manner which can be deemed unprofessional.   
• Health and safety:- Coaches should adhere to health and safety guidelines, to protect their participants.  
• Equality:- All coaches should believe and adhere to equality policy's and ensure that they are fully inclusive.  
• Wider responsibilities
• Insurance:- All clubs should have insurance. Players and coaches can also get individual insurance to protect 

against injury. 
• Child protection:- All clubs should have a child protection policy. This is so that they can safeguard children 

and young people.  Any incidents should be recorded and reported. All adults involved in the club should 
have a DBS. 

• Legal obligations:- Clubs and coaches have legal obligations for example being qualified and holding a first 
aid certificate.  All coaches should get a minimum of a level 1 but a level 2 is preferred. 

• Ethics and Values:- Ethics and values are different at every club and each coach will have their own values. 
These should be respected. 

• Rules and Regulations:- Coaches and clubs should stick to their rules and regulations. These are often 
decided by the NGB’S (National Governing Body) 

. 

Attributes of a Sports leader/Coach
Skills :-
• Communication :- Can be in a variety of ways verbal, none verbal and written communication.   
• Organisation of equipment :- Making sure that you have the right equipment and that it is stored safely. 
Advanced skills:-
• Activity structure :- In the right order/sequence. 
• Target setting:- Giving athletes specific targets to help them improve their performance. (SMART)
• Use of language:- Ensure that you use correct terminology and that you don’t swear or use slang during session. 
• Evaluation:- Make sure you review and reflect on the session. Good and bad points or strengths and weakness. 
Qualities:-
• Appearance:-Don’t wear jeans or a tight skirts to a coaching session, it doesn't look professional.  Dress 

appropriately for a session. E.g. a tracksuit or official uniform. This should including not coming to training in 
dirty or smelly clothing.  

• Enthusiasm:- Ensure that you are passionate and that you are happy to be coaching. If you lack enthusiasm the 
players or team most likely will too.

Additional qualities:-
• Leadership style : Leaders have many different styles and some have preferred styles. 
• Motivation:-
• Humour:- Its good practice to use humour within a session as it makes it light hearted and fun. 
• Personality:- Its important as a coach you show your personality. This is important as you are a role model. 
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SCHOOL 
LOGO

Risk Assessment and 
checking equipment 
or playing surface. 

What equipment will 
you be using. 

What will you be 
working on this session. 
Plus aims of the session. 
What specific skill are 
you working on. 

Cool down. This involves 
bringing the heart rate 
down and static stretching 
to help with flexibility.  

Warming up. This involves bringing the 
heart rate up . Dynamic and static 
stretching can be used to mobilise joints.  

Planning a session

Where will the session take place.  Astro, 
field, swimming pool and sports hall. 

Specific skills/drills/techniques. 

Who is it you are coaching 
males, females. Children? 

The coach might 
make notes in this 
section. 

How long the session 
will last.

Main skills and drills 
section. This should be 
the main content of the 
session. 

Targets for development or develop
• SMARTER targets (specific, measurable, achievable, realistic, time-related,
exciting, recorded).
Development plans should include:-
• Aims and objectives
• Goals
• SMARTER targets (specific, measurable, achievable, realistic, time-related, exciting, recorded).
• Activities and opportunities, e.g. training, courses, qualifications
• Possible barriers. (Finance, transport, equipment and injury)

Review
● Feedback for review, e.g. from participants, supervisor, observers, self-
analysis.
● Methods, e.g. questionnaires, comment cards, observation records, direct 
verbal feedback.
● Strengths and areas for improvement (demonstration of attributes, 
completion of responsibilities, e.g. planning, content, organisation, health 
and safety and achievements).

Planning definitions 
● Participants:- Age, ability, gender, numbers, medical and specific 
needs.
● Aims and objectives:- Target setting, expected outcomes.
● Resources :- Equipment, time and environment.
● Warm-up: This should get the brain and the body both physically 
and mentally prepared for exercise. 
● Pulse raiser: activities that can be used to gradually increase the 
pulse rate.
● Mobilise: Activities to mobilise the main joints of the body such 
as knees and  hips,
shoulders, ankles and wrists.
● Stretching (different types of stretches for the main muscles used 
in sports activity sessions – deltoids, triceps, erector spinae, 
obliques, quadriceps, hamstrings, gastrocnemius).
● Main component/components of activity, e.g. skill introduction, 
development, conditioned game, final activity.
● Incorporate safe activities to minimise injury.
● Cool down.
● Pulse lowering: activities that gradually decrease in intensity.
● Stretch: carry out maintenance and developmental stretches with 
the main muscles that were used in the activity session, including 
deltoids, biceps, triceps, erector spinae, abdominals, obliques, hip 
flexors, gluteus maximus, quadriceps, hamstrings, gastrocnemius.
● Health and safety considerations: adhere to health and safety 
guidelines, and consider appropriate risk management strategies.
● Risk assessment: environmental and injury prevention.

Session 
Plan
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Gross motor development: 
 Newborns are born with reflexes – sucking, 

rooting, startling, grasping – which help them 
survive. Movements are uncontrolled and 
uncoordinated: 

 at three months able to lift up head and chest 
when on their stomachs and bring hands 
together over body 

 at six months can roll over from back to front 
 at nine months can sit unsupported and is 

usually mobile by crawling or rolling, may pull 
up to stand alone and walk by holding on to 
furniture 

 at twelve months pulls up to stand, stands 
alone, walks holding on to furniture.

Fine motor development: 
 No coordinated movement but newborns will grasp things put into their hands as a reflex action 
 at three months can watch their hands and hold a rattle for a moment 
 at six months can reach for a toy and move a toy from one hand to the other 
 at nine months can use a pincer grasp (index finger and thumb) to grasp objects, can 

deliberately release objects by dropping them 
 at twelve months can use pincer grasp to pick up small objects, points using index finger.

Cognitive development:
 at one month ‘freezes’ if hears a sound played softly 
 at three months can recognise familiar routines, alert and 

follows movement with eyes if objects are close 
 at six months can explore objects by putting in mouth, 

recognises voices 
 at eight or nine months can look for dropped objects and 

objects that they see being hidden 
 at twelve months enjoys throwing toys to the ground and 

watching their descent, learns by trying things out and 
repeating if successful. This approach to learning is called 
‘trial and error’

Development: Birth – 12 months

Communication and language development:
 at one month can turn head to adult voice, at six weeks begins to coo 
 at three months smiles when hears a familiar voice 
 at six months makes short babbling sounds, such as ‘da’ and ‘ba’ 
 at nine months understands ‘no’, vocalises in long strings of babbling 
 at twelve months knows own name and understands simple instructions

Emotional and social development: 
 at one month can focus on human faces with interest 
 at six weeks can smile 
 at three months enjoys being held and forms indiscriminate attachments 
 at six months can recognise and respond to emotions in others 
 from seven to eight months can form specific attachments and show 

wariness of strangers 
 from eight months develops specific attachments and imitates actions of 

others, such as clapping 
 from eight months experiences separation anxiety from primary carer(s).
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Gross motor development: 
 at fifteen months can crawl upstairs and may walk hesitantly 
 at eighteen months can walk unaided, can walk upstairs with 

help and can squat to pick up toys 
 at two years can run, climb onto furniture and use sit-and-ride 

toys 
 at two and a half years can kick a large ball and can jump with 

two feet together from a low step
 at three years able to run forwards and backwards, steer and 

pedal a tricycle, walk upstairs with alternate feet and throw a 
large ball.

Fine motor development: 
 at fifteen months pincer grasp is precise, uses palmar grasp to 

hold crayons 
 at eighteen months can build a tower of three bricks, can feed 

self with a spoon and scribble using a crayon in palmar grasp 
 at two years can draw dots and circles, can put on shoes and 

fasten with Velcro® but not buckles and laces 
 at two and a half years starts to show a hand preference, can 

pull down items of clothing and starting to develop tripod 
grasp 

 at three years can use tripod grasp, draw a circle, hand 
preference is established for most tasks. 

Cognitive development: 
 at fifteen months explores objects 

by sight and sound 
 at eighteen months very curious to 

explore environment, remembers 
where things belong

 at two years recognises self in 
mirror, can remember past 
experiences 

 at two and a half years recognises 
self in photographs, with help can 
complete simple puzzles 

 at three years understands the 
difference between past and 
present, can complete simple 
puzzles

Communication and language 
development: 
 at fifteen months communicates by pointing 

and vocalising, has up to six words 
 at eighteen months has around 15 words, able 

to communicate wishes, understands simple 
requests 

 at two years has up to 50 words, able to join 
words, enjoys looking at books 

 at two and a half years has around 200 words, 
starting to use simple sentences, asks 
questions, uses personal pronouns, plurals and 
negatives 

 at three years speech is clear to anyone 
unfamiliar with child, enjoys books and turns 
pages.

Emotional and social development: 
 at eighteen months emotionally dependent on 

parents and key persons, plays alone but enjoys 
being near adults and siblings, insistent on 
immediate attention to needs and can copy adult 
actions 

 at two years unable to wait for needs to be met, 
may be distracted from tantrums, plays in parallel 
with other children but unable to share toys 

 at two and a half years plays alongside other 
children and engages in onlooker play, very 
dependent on adults and jealous of other children 
gaining attention, responds well to adult attention 
and praise and has tantrums when frustrated 

 at three years finds it easier to wait, starting to 
take turns and share, enjoys being with other 
children and will comfort another child.

Development: 12 month – 3 years
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Development: 3 – 5 years

Gross motor development: 
• from three to four years can hop on one foot, walk along a line, aim and throw a ball and kick it with force, ride a tricycle using 

pedals 
• from four to five years can run avoiding obstacles, skip with a rope, throw a large ball to partner and catch it.

Fine motor development: 
• from three to four years can button and unbutton clothes, use scissors to 

cut out simple shapes, draw a person with head, trunk and legs, eat with a 
knife and fork, thread beads to make a necklace 

• from four to five years can form letters, write own name and colour in 
pictures. 

Cognitive development: 
• from three to four years can recognise and name primary colours, 

understands what is meant by ‘more’, can tell whether an object is heavy 
or light, arranges objects into categories, makes a connection between 
people and events 

• from four to five years can count accurately up to 10, can add two sets of 
objects together, can match equal sets, understands the need for rules, 
names the time of day associated with activities.

Communication and language development: 
• from three to four years, speech can be easily 

understood, although some words may be incorrect, uses 
questions and by four years language is fluent, with some 
speech immaturities 

• from four to five years can count accurately up to 10, uses 
complex sentences with words such as ‘because’, can talk 
about what has happened and what might happen, uses 
language to argue and answer back. 

Emotional and social development: 
• from three to four years can cope with separation from primary 

carer with someone they know, is beginning to play 
cooperatively and show clear friendship preferences, and plays 
with others 

• from four to five years can work out what other people may be 
thinking, which helps them to negotiate with others, able to 
understand the need for rules, develops close friendships 
develop, behaviour mostly cooperative and separates more 
easily from parents.
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Gross motor 
development: 
• from five to eight years can 

hop, skip and jump 
confidently, can swerve and 
dodge when running, balance 
on a beam, ride a bicycle and 
use roller skates 

• coordination is more 
proficient, allowing for tasks 
that require coordinated 
movements including 
improved ball skills, 
swimming activities, 
hopscotch.

Fine motor development: 
• from five to eight years can 

tie and untie shoelaces, and 
accurately cut out shapes 

• from six years able to thread 
a large-eyed needle and sew 
large stitches, has good 
control over pencils and 
paintbrushes, allowing for 
more detailed drawings and 
clear handwriting.

Cognitive development: 
• from five to eight years can 

recognise numerals up to 
100, do simple 
calculations, show simple 
reasoning and be reasoned 
with 

• from seven years can 
‘conserve’ quantities and 
numbers, complete a 
simple maze, is starting to 
tell the time, understands 
the need for and uses 
rules.

Communication and 
language development: 
• from five to eight years 

uses language to reason 
and explain ideas, 
understands and enjoys 
jokes and riddles 

• uses more complex 
sentence structures and 
asks what, when, who, 
where, how, why 
questions 

• from seven years has 
mastered the basics of 
reading and writing.

Emotional and social development: 
• from five to six years starts to compare self with others and becomes more 

aware of the feelings and needs of others 
• confidence in self may be shaken by ‘failure’ 
• from five to seven years has strong friendships, often of the same gender, 

can understand that others have different viewpoints than them, can read 
facial expressions of others accurately and recognise what others might be 
feeling.

Development: 5 years – 8 years
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Customer service is the provision of service to customers 
before, during and after a purchase/service.

The aims of customer service (which vary depending on the 
organisation) include:
o meeting customer needs (general public, young families, 
individuals with disabilities, large groups etc.) 
o meeting organisational targets, e.g. visitor numbers, bookings, 
sales
o increasing profits
o creating new business
o encouraging repeat business.

Customer service provision of organisations is related to the type 
and size of an organisation.
Size of organisation:
• small – fewer than 50 employees
• medium – fewer than 250 employees
• large – more than 250 employees.

Type of organisation:
• private, e.g. tour operators, accommodation providers, visitor 

attractions, airlines
• public, e.g. visitor attractions, tourist information centres 

(TICs), Visit Britain, Visit Scotland, Visit Blackpool, World 
Tourism Organisation

• voluntary, e.g. charities.
Relationships between organisations and their customers can 
vary depending on customer service aims and size and type of an 
organisation.

Customer types
Travel and tourism organisations need to meet and respond to the needs of 
different customer types, including internal and external customers.

Internal customers:
• colleagues and staff with whom you work closely
• supervisors and managers
• directors and owners
• staff at other branches
• suppliers.

External customers:
• individuals and single customers
• groups, which may be organised groups
• those with special interests
• different cultures/ethnicity
• those with additional physical needs.

Needs of different types of customer
● Products and services to meet specific needs e.g. accommodation, facilities
● Accurate information, e.g. giving directions, signposting to facilities, price, 
availability, product knowledge.
● Health, safety and security.
● Assistance, e.g. with luggage, with language, for parents with young 
children or babies, elderly customers.
● Advice may be needed, e.g. the suitability of a tourist attraction, how to 
obtain a visa, solving problems or issues, matching suitable destinations to 
customer needs.
● Specific needs, e.g. induction loop, disabled access.
● Unstated needs including providing products and services as booked.

• existing or new
• families
• Couples
• business people
• different age groups
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Customer types
Travel and tourism organisations need to meet and respond to 
the needs of different customer types, including internal and 
external customers;
Internal customers:
• colleagues and staff with whom you work closely
• supervisors and managers
• directors and owners
• staff at other branches
• suppliers.
External customers:
• individuals and single customers
• groups, which may be organised groups
• those with special interests
• different cultures/ethnicity
• those with additional physical needs.

• existing or new
• families
• Couples
• business people
• different age groups

Needs of different types of customer
● Products and services to meet specific needs e.g. accommodation, 
facilities
● Accurate information, e.g. giving directions, signposting to facilities, 
price, availability, product knowledge.
● Health, safety and security.
● Assistance, e.g. with luggage, with language, for parents with young 
children or babies, elderly customers.
● Advice may be needed, e.g. the suitability of a tourist attraction, 
how to obtain a visa, solving problems or issues, matching suitable 
destinations to customer needs.
● Specific needs, e.g. induction loop, disabled access.
● Unstated needs including providing products and services as booked.

Responding to customer needs
 Making suitable recommendations in response to enquiries e.g.
• destinations with features that appeal to customers and which are 

appropriate to customer needs, e.g. appropriate visitor attractions, 
transport links

• products and services to meet customer needs, e.g. 
accommodation, facilities, meeting a specific need

 Written requests in the form of an email for information, a 
completed booking form or a letter.

 Verbal requests, either face to face or over the telephone.
 Recognising unstated needs, e.g. parents with a baby may need 

priority boarding on a flight if they are travelling with a pushchair; a 
customer with reduced mobility may need ground-floor 
accommodation at a hotel and disabled access for a wheelchair.

Exploring expectations of different types of customer in the 
travel and tourism sector
How  do organisations meet and exceed customer expectations.
● Meeting expectations, including level of products, level and 
efficiency of service.
● Exceeding expectations, including over and above what is 
expected, pre-empting needs and solving problems for the 
customer.
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Customer service
What are the skills needed to deliver customer service. How 
do these skills compare when required by different types of 
travel and tourism organisations.
● Skills and techniques:

o skills and techniques needed to provide excellent 
customer service in different situations, e.g. patience, 
empathy, active listening when dealing with different 
situations, showing sensitivity towards different 
customer types, use of correct language in all 
situations
o teamwork impact on customer service, e.g. working 
as a team and supporting each other when dealing 
with customers can boost morale and ensure that 
customers receive the best service.

● Policies and standards:
o key customer service policies and procedures, e.g. 
complaints policy, mission statement
o customer service standards setting and maintenance.

● Impacts:
o impact of product and service knowledge on 
customer service delivery, e.g. lack of product and 
service knowledge may impact on the service provided 
to customers and complaints may follow if customers 
do not get the information they require; excellent 
product and service knowledge will encourage 
customers to repeat business, i.e. stay loyal as well as 
recommend products and services to others.

● Technology:
o the role of technological developments in improving 
the customer experience, e.g. self-check-in at airports 
and online check-in have reduced queuing time for 
short-haul flights and business travellers, meaning that 
people are happier with the service they have 
received; online booking systems mean that 
commission charges paid to travel agents can be 
passed on as a discount to customers who book direct 
with tour operators; helping customers to save money 
will enhance the customer experience.
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GCSE Statistics – Key Definitions

Page 81



Year 11 Term 2 Knowledge Organiser

GCSE Statistics – Key Definitions
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GCSE Statistics – Key Definitions
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GCSE Statistics – The Statistics Enquiry Cycle
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Vocabulary Instruction
The Power of Words

Definition:

Synonyms:

Words with similar meanings

Antonyms:

This word is opposite to...

Can you draw it?
Say it in a sentence:

Now write the sentence.

Break it down:

How many syllables?

What does it sound like?


